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' ^ . / . BacKground , , • • • » ' 

* , * • 

In recent years , eduaatian' has experienced numerous alterations in the 

.methods espoused in teacher preparation pr^ograms because of increased attention 

to' individual'izecT instruction and competency basfed teacher- education, Thesfe'' • 

.changes have in^part, been influenced b/ the emphasis placed on teacher 

accountability in public schools. Improving the qua'ljty of tea,ching and 

teachers rest primarily^ with the college design'ed-.instructional program's and 

personnel who have been vested with tlje responsibility of producing competent 

and effective teachers. An outgrowth of the emphasis on accountable teaching 

has been the development of techniques which attempt to assess the s*lcills and 

capabilities of the "teacher. Research in teacher education has increased 

dramatically,, but to date no jingle method has'been detennined to be the most 

effective technique to foster .1 earning (Sandefer, & Bressler, 1972). This 

research has demonstrated, however, that assessment of the teacher is'the most 

direct measure of the educational program's*' outcome; since the teacher is a 

manifestation of the goals and objectives established for the 'program,. There- 

fore, results obtained from evaluations of teachers ftelf-reports and ^uperv>sor 

reports) should be included in programnatic decisions related to the prepSira'- 

tion th^ experiepced in- becoming certified (Turner, 1974). Su^ information 

may be gaineb through a follow-up 'purvey of recent gradupites.\ Implementing 
" ■> ' « 

th^fc.strategy after a semester or more of teaching provides the recent' ^ 

graduate ah'opportunity to appl^ the. skills and content stnes$^ed in their 
* , ' * , • * 

,preservice p^epar^tiofi. With "real world" experience, the graduate is in ' '"\ 

a mofe tenable position to crf^cally assess the value of. the program o-fajecrtives 

and the effectiveness of his r^^t pedagogical preparatiorl. 

■ ; » . . • • 

This feedback provides program staff with. qualitative ratings the pro- 
gram, actual cl-as.sroQm needs of the teacher, and insights of skills required 
In the classroom which may not have been stre.ssed by the existing. coursework. 



Corresponding information can ba requested from the immediate supervisor of 

the* graduate basea on hfs performance. Numerous educational programs Jiave been 

ev^jiiated. wi^h follow-ug studie?, e.g., status 0/ high school graduates (Welch, 

jlindbloom an(J Elahaven, 1971 ) , graduates of secretarial school (Gell, & Blei^l, 

1973), location of coiiimunity college graduates (Behrendt, 19741, and graduates 

pf a nursing program (Padillo, 1974), The utility o| the follow-up survey has , 

al^t) been exemplified with evaluations of teacher education graduates (Hopkinsr- 

1970; Adams,. 1974; Rosffer and Denton, 1976). , ' 

McKinney antt Oglesby (1971) have defined a follow-up study as "a procedure 

for accumulating pertinent data from or about individual s 'after they have had 
* « 

similar or comparable experiences."^ Folloi/-up studies customarily ilUfe conducted 

V 

utilizing one of thrfee. formats. One of these approa^ches, the personal inter- 
view, is used to* gather information, vis-a-vis. While this technique usually 
provides very accurate information, it is time consuming, expensi\^e, and in 
most tfases reduces;the number of individuals who can be surveyed. A second 
method is the telephone interview.* Disadvantages of this approach may out -weigh 
the advantages becaiise of the substantial time investmeirt .and monetary invest- 
ment -necessary^to locate and actually contact individuals by phone. Certainly 

r 

an advantage of the telephone is direct communication and the*opportunity to 
clap>fy'any misunderstandings concerning. the questions ra'^ised, by the inter- 
viewer. The tnost conventional approach of conducting a follotaUjp study in- 
volves the,use of mailout opinionaire. Paper and pencil instruments aljow ' 
for the canvassing of a mugh larger sample at a fraction of the cost in 
dollars and hours, but this approach often suffers*from misinterpretation of. 
items by subjects and a low respeftse rat4o, \ . 

^ ,With these advantages v'and disadvantaged so de}ineated it is desirable 
to' develops set of procedures which incorporates the advantages of the 
follow-up formats, wbil^ reducing their limitations. This bit of wizardry 



can. be acoompl iphed 6y not belying, solely on- a -single follow-up procedure.. 

Rather, a system which integrates the mailout format with the telephone survey 

♦ . . , 

has had demonstrable effectiveness \!/ith recent graduates of teacher prepara- 

tion programs (Rosser & Denton, )976). , ^ ' » 

^ 

Methodology 

Gpmmittee Formation 

A standing committee for the Colle9e of Education on fol>ow-up Evaluations^ • 
was' created by Dean Hubert in September^ 1976. This committee whose r^mber- 
ship includes representatives from each department, namely, Herman D. Brown*- 
Agricultural Education, John R. Hoyle - Educational Administration, Linus d. 
Dowell - Health and Physical ^Education , Raymond P. Perkins repla^ced midyear by 

G. 'Dale Gutctier - Industrial Education, Michael J. -Ash - Educational Psychology, 

/ 

Richard J. Swinney - Interdisciplinary Education, and Jon J. Denton- Educational 

Curriculum and Instruction (chairman), v^s charged with three functions. 

These functions kre: . ^ ' ' • . 

1. To locate, on a periodic 'basis, the graduates frorfl teacher education 
programs and to detej^mine their employment patterns. 

2. To obtain jerraduates opinions about the effectiveness of the TAMU 
teacher education curricula and programs. . • 

3. To recommend to the Dean, the Policy Committee, and the Council on .' 

* ■ - 

Teacher Education the course and curricular revisions needed to strengthen. 

/ " ■ . ' 

teacher education offerings. 

(ilven ^ese responsibilities, this committee actively engaged in the devdlop- 
ment^olF follow-up instruments for both recent certification recipients and 
supervisors of those teachers. Moreover,* the committee identified the target 
population for th^ initial -survey, established a time table (appendix A) for 
tlie completion.bf the initial survey and car?ried out 'the survey in accordance • 



witti the t^ima ^able. In addition, itemized expenditures for ^onduc^'ng the 
survey Were maintai(Ted to provide the unit cost p^r response. ' This information 
^ is summarized and provided in appendix A. ^ f ^ ^ * - 

Subjects - * * ^ . ' , ^ ' ^ ^ 

^ lAl I tandi dates' recommended for provisional! certification by the College 
of Education, Texas A4M University during the' 1974-75^ and -1975-76 academic - 
years were selected as the primary sample for the survey., This sample translates 
numerically to 900 individuals with departmental compositions being:* 110 
individuals (12.2%) from-Agricultafal Education, 21 individuals ^(2.3%) from - * 
Educatit)nal Psychology,, 19 individual's (2.1%) from Industrial Education, 143 . 
individuals (15.9%)yTrom Health and Physical Education, arid 608 individuals 
(67.4%)-from Educational Curriculum and Instruction. * ^ 

9 

A secondary ■ sample, 254 supervisors %i respondents who were teaching 

f 

during the 1976-77 academic year, was tdentified from the returnjs of certi- • 
ficate recipients. These supervisors were invited and encouraged to parti- 
cipate in the assessment of teacher certification programs offered by Texas 
A&M. , ' ' • ' 

.■ \ 

Instrumentation^ 

Five instr*uhients were developed, one for e^ic^department offering 
provisional certificate program, to collect perceptional data from the sample 
of certification recipients. Jwenty-nine items comnon to all' five instruments 
were posed. Thes^ items were referenced^ to tfeaching skills cfeemed important 
by the follow-up committee, but not necessarily included in the current curricula 
of the various pro^ram^^^-^ach item wis referenced to two Likert type scales, 
toe scale requested / rating of the necessity of that skill in the preparation 
program while the second scale asked for a judgment of the effectiveness " 



of .the "preparation at T€xas AiM with respect to that skill. Alpha-coefficients 
of internTl^onsistency v<ere determined for the common component^ o'n these- 
^ instruments to be ;973 and .967 for 'the necessity and effectiveness scales, 
respectively. * ^ * t. . ' ' ^. 

.The five instruments differed from one another with respect to the 
specific curriculutn compone^its offered by each department providing r|.o- 
visional certification. .' the format and length of, each specific component 
varied substantially between the instruments, reflecting the diversity (jf 
certification programs offered by the College of .Education . 

A. sixth instrument was developed to seek perceptions- of ¥u|>ervTsors 
, regarding the quality of preparation their recently -emp-loyed tea\:hers fi^m' 
■ Texas A&M had experierfced. This instrument contained the same 29 iteps 

provided in the questionnaires for certification" recipient!. However, a . 

^ ■. , - • ' - V * ^ ^ 

. Single scale Requesting a -rating of effectiveness was used rather than "two 

sca-lesJS^or each item. " The alpha coefficient for this .scale w|S determined * ' 
• - to be .95K . ' • • ♦ " » 

• All .six instruments weufe printed on card stock and folded with the 
return address and postage label appearing on an external surface' Identi- " . 
'fication labels and different color card stock were used to facilitate com- 
piling the various instruments once they were returned. The'scales of each 
- instrument are p.rovided in Appendix B. * 

Data Procurefiient . ^"^^^ . . g ' 

Members- of {he primary sample were identified from the mjnutes of the 
Council on Teacher Education monthly meetings from May 1974 through 
September 1976. Addrelssres for these" indfviduals were obtained, by a variety 
of methods. Th^e mo^t productive method involved the transcription of permanent 
addres-ses from certification applications which were submitted at the 



coiplusion of aU coursework', AcW'resses gathered by this procte'dure; ware 
fairly accurate since' receipt" of certific^fea'from the Yexas Education • 
Agency rejiui res, approximately three months f thus discouraging the u*^ of 
. temporary university addresses on the application. Departmental records, 
.the placement office files, and thj. Association of former students listings 
were also reviewed ,to supply more current addresses than those obtained from 
, the -certification files. Addresses on 900 of 904- individuals were ultimalely 
obtained by one of these methods. . ' ' , ' . * 

, 'A solicitation -(Appendix C) was prepared- to accompany each .questionnai re. 
This letter provided- the rationale for follow-up survey and requested 
assistance from the certificate recipients The cover letter and questionnaire 
were mailed to 900 individuals on December 15, 1976. Seven weeks were cil lotted 
for return of the completed instrume-nt from the ""Inttial mailing. A second 
mailout to 553 non-respondents was' initiatgdV Feljruary'Ts, 1977 which coiitained 

a cover letter (Appendix C) over the signature of the various 'department 

' • ■ • • 

heads. A date six' week* hence, (Apri-l 1 , 1977) was^establ'ished as the final 

data -entry date for the second, mai lout . ' ' ' 

Tabulation of the respondents who were engaged in teaching, enabled 
the staff to id.entify thfe members of the -secondary'sample (building princi- 
pals of the recent cer^fication recipients) since building names were 
included on tfie completed quest ionijai re's.. Names of building- principals 
were subsequently "obtained from the 1976^-1977 Texa| School Directory' . .The . 
supervisor's instrument with an accompanying cover letter- (Appendix C) was J 
mai.led April 20, (977. An abbj^eviated response period of t^weekse-was 
allotted for .this Purvey in order to allow for compilation of reports which 
were to be shared with^those who participated in the two^urveys. Follow- 
summaries accompanied by letters of appreciation (Appendix C)' were mailed 



'7 



't9 all paVticipants, Both^(^ertifisa^<orrf recipients and prfndpals,^0n . 
ftey 12/1576. This final -ma n'pM^ TOjrjjcecl^ cynclasion of the data ~ * ' 
coMection phas^^of .,thjs praj€Ct'. ./V?* * ^ 

■■•■■'■•?'4;Vi.#-.'^.--. • ■• - • • 



Data ^Ana lysis ^^.^ ' ^ • - 

> ^The *data resul tihg. frpm the 'primary ancj secondary surveys were analyzed 

%to enab]^ the standir>g cormittee on fblipw-up.^evarkiart^.ions t# fulfill the 

thrfee functions designated by tieari HuberfeJ i;e., (l)r det*#rmi rie ^mployfijent . ^ 

status of graduates, |i(2} determine opinions on effect ivajiess of teacher ^ 

education curricula, and {3^ provide riccommendatioris for curricular revisions. 

The data were treated wjth descriptive procedures (frequency di-stributidhsV ' 

item arrd content analysis o'f written wmments) to provide information perti- / 
• ^ »w» ' ' 

• « - * 

nent to functions ong^nd two. function three '•was addressed by developing 
^ a bivariate* distribution (figure 1) for e^ch of the 29 commorL items oa the '.' 
instruments .for certificatiori recipients. " ' ». ' 

. The i^ndependent variables for the bivariarte distribution wer& the 
necessity and effectiveness dimensions'." The responses' an individual made 
^ on the necessity and" effectiveness sca/les were combined 'to. form* a frequency 
tally in one cell of th^' 5x5 matrix. \ For example," suppose" a respondee ' 
• marked item one, very neoessary,on the necessity scale (numerical . value = 5) 
\ and ineffec^ve (numerical value = 2) on the effectiveness scale, the 
. resulting tally on the bivariate distribution wouldappear in the 5,2 cell 
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Representative Response IllustVated 
in Bivajjate Distribution for Kern One 
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Cel.! values from' the bivariate distribution ft)r ealch program were sub- 

subquently substituted into the fomula, D.S: = E S f% {N - E) to, yield a 

* 'b • - * , / ' 

discrepancy score- (D.S.) for each generic te^aching skill addr'essed by thfe 

questionnaires. Resulting discrepancy' scores j^resenling specific teaching 

skills were then catggprized by magnitude to reflect curricuYar components 

that are: in^need of revision, j'n need of review, or acceptable. ^ 

"The discrepapgy score categorization system^ -based Non^the optimum 

score (0) anS standard, deviation (5^.9Q^)Jlof all discrepancy score's, computed. 

The relation of the' categories to the optimum scoje and standard deviation 

is represented in figure 2. ' • . . ' 

m ' 
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Applying. thfese categories to the. total data set resulted in: 49 J% 
of the tea.Ching skills being rated as acej^table* 32:4% of the skills being 
rated* in heed of review, and 18.5% of. the skills were Vat ed in need of 
.revision. A detailed report of the findings is provided in the following 

9: 

Findings ' ~ - 

Bfc^use of the nature of this project , jresults of the various analyses 

will be organized wi4h^respect to t-he functions addressed By the follow-up 

- ♦ • 

conimittee. 

» 

Employment .Patterns of Certff ication Recipients - function 1 
' Over sixty-three perjpent of the certification recipients who were iden- 
tif.ied In the sample for the priroarjf. survey responded, on the questionnaire. 

Jhe responses ranged from completing only the tiiographic information to com- 
pleting the entjre irrstrument. The reas-on for t,his variance in the response 
patterns was that directt^ns provided on the questidnpaire .encouraged indi- 
viduals not engaged in teaching to complete only the biographic information. 
The -reasons for including these directions were twofold; One, feedback on 
the employment patterns of all recipients was sought, and the , prospect 'of 
competing only a small portion of the instrument for former students not ^ 

^eiipaged'in edircation encouraged greater participation by those individuals. 
Second, preliminary findings, from an investigation in progres^s within the / 

^ollege of Education (Note 1) indicate that indivi-duals engaged in teaching 
the year following certifigatioa, have different perceptions about their 
preparation than their counterparts who are not teaching. Generally, this 
investigation has found that non-teaching graduates perceive their prepara- 
tion as being mor§ adequate and effective than first-year tpachers ^eacting 



to thp same preparation'V ' ' . . ' 

"^Tables One Vnd Two summarize ^he Y^sponses by depar^;m6nt^1 il iatiort- 

and emp Toymen t pattern. In ^addition/^a generi\\sumnBry^0f responses from 

supervisory is included in tdble 1. An'interesting observatiorr'^rom 

it » 

thise 'data is -the two-tttirds {2/3) phenomena; ' \ . 

Approximately 2/3rds of the sample reponded to the survey 
given two mailoi^ts. v ^ ^ . 

^ Of those who responded/ 2/3rds are engaged in teaching or 

graduate work. • \ ' - 

SligK'tly more, than 2/3rcte of the supervisors responded tp 

the sijrvey, given on^ iHlailout. ^ rj 



Total Sent. 



, Primary^Sami;, 
{|?ecent'CerUfTcatio5^ Recipients) 

Number Returned 
Completed ^ 



Number Returned as Total 
^ Undel jverable Returned 



9atl 



570 
(6l?3%) 



16 
(1.8%) 



586 
(65.1%) 



Respc3fftse by departments: . 



Departfnent 



NuiTiDer Sent/ 



NurTi{)er Returned Cdriipleted 
» ■ 



Per Cent 
Returned 
Completed 



AgEd 
EdCI 

EP'SY' 
HPE. 
lEd ■ 



, IfO 

607 
* 21 
143 
?- 19 



■94 
369 
16 
79. 
1^ 



60.8% 
; 76.2% 
' 55.. 2% 

63". 2% 
— ^ r- 



Secorjtlary' Sample , . 

Supervisors af Refcerit Certification Recipients) 



Total Sent 



iNumber Returned 
Completed 



Number Returned as ' Total 
Undeliverable •■ . Returned 



294 



I - 



"'.220 " 
(73. It) 



1 



'(0.3^)- 



221 > 
(73.5!!;) 



- mc 



. l b- 



J. 




•J 



Table 2 

ErapTfiymervt Patterns of Recent Certification Recipi-ents 
% .' Expressed in Percehtages 



12 



Departa^ntV^.^ 



Current Status 



— « 

% - , 


Teaching \ 
^ Elementary 


Teaching 
Middje 
Schopl 


Teaching 
Secondary 
School 


Teaching 
Post 
Secoriddrjpi, 


Graduate 
School 

4 


Other 


Agricultural 
,Wucation . ' 


l.l' 




30.9 




• 

14.9- 


53.2 


td. Curricul urn • 
■'^d Instruction 

^- Elera©Rj|!f:y 

- Secondary . 


33.0^ 
74.5 
1.6 


13.8 
7.6 
■ 20.2 


12.5 


.3 
.5* 


13.8 • 
1.3 

12.9 ' 


26.6 
16.6 
\ 42.5 


'^d. Psychology 


38.5 


15. 


7.7 


f 




• 38.5 


Health and * 
P|>ysical Ed.,.^ 


13.0 


19:5- 


* 

'33.6 - ' 




'3.9 


29.9 


' industrial Ed. ^ 




18.2 


- 27.3 




18.2., 
• 


' a6 .5 


CumulSWve 
Values 

— ^ 


' -24.2 ■ ' 
— * 


^.3 


18.4 


< * r 

0.2 


12.3 ' 


32.6' 


■ 1^' ' • ' 


\ 
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Perceptions of Certiflcajnon j^eciplents. - function 2 
Agricujltural Education ' (AgEd) / • ' ' 

Fort^six certification recipients in AgEd, nearly half of those who 
respoiided to this survev, completed the questionnatre. Generally, ratings 

i ' 

for the gerteric teaching skills displayed in table 3 were favorable to the 
program, i.e., skills were rated as necessary arwJ preparation was rated as - 
effective or very effective. The specific component of the AgEd instrument 
requested 'the respondee to rank the five most needed skills by first year 
. teacher? from a. list (5f 18'ski^lls. A rank offT represented the highest or most 

/ 

important skill, with a rank of 5 representing the*lowest priority skill 
of those ranked. Table 4 indicates that the skills "determining^what to teach^*^ 
•and when to teach'it" and "d^eloping good school and cormnunity relations," 
are thought to be most important for first year tefachers in Agricultural 
Education. ' . , ' ' ' 
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, Table 5 ^ . ' 

AgriGi^Uurdl E<3u<:ation^ Simaary of Responses to General Teaching Skills 
^ ^ Upressed in Percentages jN«46) * 



NLCESSITY . , EFFECTIVENESS 

• ,» 

My ratiP9 of the * , i^y prefiaration on 

m'cn-.wMy oftnis / ' . * this ^ 1 ! 1 wa^* 

ski 1 1 K,^ * 



Teach 1 na C ^ i s 



Haintamin'] effective teacher- 
learner rela-tiot^hipf, " ,^ ?iJ_'5Sj 8 _7 6,5 0 
* • y • ♦ • , ' 

teac+ier relationships* ' 24.4*;^5j 8. .9 I)J & 

Mainta in i«g ^effect we 'feather- . ^ 

d^min/str-ator relationships \, ^ 9 23.9 0 * 

Ma if)-ta uTinq effective tedctier- 

•%'i)3rpn? (cofrr^nUjy) 'relSti^nshfps * 1? 1 41 3 13;0 6 6*0 ' 

• • ♦ .'r . . . "V- ,~ « 

, ^ Identi^f/ing ,tt^ache'r.s atiftude^ ' v - * ' 

'xd^fecting l;^j^rner •behaVior ^ 9- 43.5 32'& ^ 'O 0 

Idenf^f cin'; lean/^^^ att Trades ^ • ' ^ 

a'ffectViq JjPacher beh^y.-or* * 19 6 -^4* Z 32 6 2 1 » 0 

•?e^p^ri'^!nq rowpr strjct'jrf ' ^ / ^ , • % 

Of srhooi; * • . ' 23^ 5?J ]»'^ 2 2*2 2' 

- H4inuir>,)rrj d*^c'^T'nP » * * '^4*l4 4) 5 _6,5'J6 S ,_o' 

• Af^piy'mg ♦jrf'fet^nt inSijfcc- - * , ' ^ '« MjV 

Mqnaf rVUtods « ' ^ . ' 50^P 8 13..t ^_.2 

- \ * * ' . • \ ■ • ' 

^ , -^S 7 45 7 6 5 .2 1 ^ 0 - f^yiij^dio- ja4 n^dia . ' 54^ 36 9, 4 3* 2 ^ ^ 2 . 

ing di'-e'a'.^OQs • » • ... 19-6 71 € 8 7. 0' 0 • ^ 

; •'. •• - V . . . 

t.p<>sap tl^nninq ^ ^ . 5_O,0^45.6 ^ 2 2 ^ 0 

L[r^l pJann;^:; ^ vV-v . 4 47.8 1/ 4 '4 4-^0 

JSTn»3 Objectives^ '» . J7 o' 47 8 ^ 0 ' ? 2i. 0* '„ 

^ , , - , ^Appl^mn hj^*fi de^elodf^ent ' , , ' ' 

15.9^. t i£.9 4.^^4.5*'^. ^nVV'JCtior "^^'^ ^ . 45^^ SCO 27 '3 ^6 _8 0 ' 

3; 1 46 .7 |3 ^ 6 7«^ 2 2 to^j^istruct^o-i^ - 5? 2 53 3 15!6 B 9 0 

19 6 45 6 23 Sl 4.4 Giyj^sm'^ cori:rovpi^U V'*^ ssj'es - , • 23.9 f7.0 4.3 9 - 

^ ' €<^/elot*i'^ras^essn«^ts sr > ) - ^ ' * ' 

?8 3 47 8 10^ 4,4 tpst^r,. ^7,^e^ * ^' , *3o..4 5^.^13 9. 2.^ 2.? 



67 > 30^4 


2 2 0 


0 






37.9>55 6 


4 4' • 0 


2 ? 


58^7 34 a' 


I* 

4 4 0 


2.2 


56.5 37.0, 


^'4.11 2 1 


.0 


39 1^4J'^ 


17 2 


*0 


2Q, 3;50*Q 


19 6*€'^ 
ft 


r 0 


28 >'39 1 "19*6 13' 0, 




'^0 4 17 4 
,^ 


0 


_ 0 








4^ 3 ^5 7' 


_^6 S 0-^"^ 


' 0 


-is 7 45 7 


6 5 ,2 1 


0 


37 0.47 S 


U 0*2 




i;, 3 47.8 


2 2 6* 5 . 


« 

? 2 


30/ 47 8 


1 7 4 2 ? 


2»,2- 


30 4 45 6 


2 4 4 


4 4 



^7 J 52' 3 6 8 


11 4 


2 3, 


' assf s'.fJ'cnts or tests* * ** . 


'/ '22.7 43^2 27 3 ^4 ^-2 3 


5q 0 39 t '-6 '5 


4 4 


0 


* ' , • 

l>/^1jat)rg onl& s instruction** 


, 3q 4 43.-5 13^ 13rO, * 0 


24 4 57 5 15 6" 


2 2 


0 


' E/al'jat.in*f. cuV-rlijI^^r n^engl*^ 


J 20 0 48 ? 20^0 * 8'9 212 * 


8 9 31 1 35 6 


15 6 


8,^ 


/ ^Pretejftjtinq fon in^wid'ujl uatian 


, n 1 31 1 46 7 1 1 1 0 


'^43 17 4 45 7^ 13 Q 


19 6 


Using 5^A^^dardJ^ec^ t^st Results* 


8 7 19^ 6 51.5 6 5 8 7 


N6 6 45 6 0 


6 5 


2 2 


Understanding logaV reqji rements 
• and liabilities p/ teaching',^ 


37 ;0 34 _8 19 6^ 6.> ?«J 


'22-? 60 0*^5 6* 


0 


2 2 


, fteddmq in'itr'uction 


*15;6 55.6 20./ a 9 ' 0 * 


391,411174 


.0 


2 2' 


^[>pal«nq with sppf itil 'Iparnin'f 
pFot^lcns in regqlar classes 


17 4 39 1 26 1 10.9 £ 5 


37 0 ,37 0 23 9 


.0' 


? r 


Working wUh cross-cul tura-i 
learners 


17 4 39 1 30 4 10 9 2 2 


2) J 4? '8 i7 4 


4:4 


^} 


Reading professional journajs 


' 23 9 43 5 26.r 4 4 2 1 * 


42 2 42 2 n J 


0 


4.4, 


• • ' , r 

Professionalism (wbrks^op 0ar- ^ 
'tip 1 pat ton using professional 
journals, pa r t k 1 pwtS ng •^In * , 
profes«; ional^rqani/at i?)ny) 


•J' - 

f K2.2 40.0 13 3 4 4 0 ^ 
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• • Table 4 

Agricultural Education -*frequeru:y of Rankings'' 
of Eighteen-Teaching ,Rest)onsibiliti;es by 









Responsibility 


' ' ■ ' ^ ' ' .Rank * • ' 






* 






• *. ". 1 2 * 3 4 


5- Total 



1. -Serving as ddvisor to young ' 
farmer chapter. ^ 

2. Qeveloping good* school an5 (i^ommunity s * 
relations (students, parents^' teachers, etc) 

, . • A 

J. Obtaining equipment, teaching supplies 

4. Determining /^^hat tb teach & when to teach it 

jf, Evaluating ^tudents (tests & grades) \ 

6/J)btaining teaching aids & materials ' 

^ Financing FFA Chapter ♦ 

8.?Handt1ng discipline problems 

9:;^ganizing an Advisory Comtnittee for 
•vocational agriculture 



10. Helpffig^tudents develop supervised 
farming project 

11. Organizing an adult education program 
'12, Keeping project r^ecord books 

13. Completing FFA a^iptl<:ations for awards 

14. Developing a filing system ' * 

15; Keeping iin inventory of supplies 
and equipment ' 

16. ^^anizing a young farmer chapter 

17. Making home- visits 

18. Keeping records and making VA reports 



4 


* * 
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•3 






- 4 


r 

6 


« *-% 
7 

f 


2 

f 


. 4 


i 

• y 

•3 


5 
21 


2 


1 


? 


2 


1 


., 8 


3 


* 

5 


8 


-8 


- i 


27 






1 




i' 


2. 






I 


•1 


2 . 


5 










l" 


1 






2 


4 

• • 


6 . 


13 














_ ; 


2 


3 




1 


6 

r 




■ 1 - 


4 

■ 2 


» 10 . 

4 


4 

f 

3 


20 „ 
6 



ERIC 



A. 



Educational Curriculum amd' Instruction (EDCI) " * ... 

The summary of perceptions toward the generic teaching skills are pro- 

» - - » 

vided for.the elemeirtary anxl secondary program areas in table 5 and table 
,3, respectively. Generally the teaching skills were rtfted high in terms of " 
necessity for: inclusion in a teacher preparation program. .However, \he per- 
ceptions ^of certifi'c9ti(fn recipients with respect to ,the effectiveness of the 
t)Vogram t^^lfiairt 'these skills varied substantially. 
f Tlje specific component ofM:h4 instrument for' EDCI sought teacher per- 
/^gceptions concerning Instructional elements throughout, both preparatory pro- 
gram areas, as well as 'ratings of preparation in^the. area'b^ specialization 
(elem) or teaching fields (sec). These data ar^ sunmarized in'Tables 6 and 
7. for th.e elenfehtary program area and Tables-^^'nd 10 for* the secondary pro- 
gram area. The most reported area- of specialization was English, witli 
the adequacy of preparation .varying substantially. . In thi^ secondary pro- 
gram area, the most popular teaching f>elds were biology, English, and 
mathematics in that order. It is interesting to note the teaching fiield^ 
which tended to be listed as tff? first teaching field most often were biology 

and mathematics, while chemistry, political science and physics were usually i'den 

. ' *' ' , - . ■ ' ' 

tified -as second fieljjs. Moreover, the cumulative ratings on adequacy of 

1. . ■'^ , 

preparation in the teaching fields reflect the idea that individuals felt 

-> . % " 

i ' * * 

"they -were better prepared in th^ir first' field. 
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Table 5 

Educattonal Curriculum and Instruction ^Elementary Area) - Sumwiry of Respoitses 
• to General Teaching Skills Expressed in Percentages (N'157) 



NECESSITY 

My rating gf the 
necessity^ of this 
skill IS 



^ EFFECTIVENESS 

My {^reparation on 
this skill wcf^ 



< T c 

T a. 

O ft 



1L8 OJ 0.6 * -3 

ILO 53,_8 2_6 ] 3 J_ 3 
52 9 42 7 2j^ 0 6 13 
65 4 30 8 1 9 0 1 9 

61 ^ 31 0 5_2 0 6 1 3 

54_8 35_ 5 7 1 i 3 1 3 

^22 7 494 22 I 3 9 2 0 

91^' _ 0 ^ __L_3 
i 

ifi.S56.1 &^ 

31^4 U9 _.0 iJ ^ 

42i7.1l.9 3.2 3J .K3 

i3.9 i.e 



Teaching Ski 1 1 s \t\ 

Maintaining effective teacher- 
learner relationshi-ps 

Maintaining effective teacher- 
teacher «reUtionships 

Mfl'^nramipg effective teacher- 
adi'i'nistrdtor relationships 

Maipraininq effective teachers- 
parent 'cannumtyi relationships" 

Idf"-ti^/ing teacher's attuudes 
affecting lea''ner behavior 

; ^prM <yi ng 1 ea '"161" a tt U'jdes 
a^^ect'rg teacher fcena^icr 

Recocnizing poi^er strjct^rp 

Ma 1 0ta ini f^q d^^cipl/ne 

"pp'/ing di^fe^ent ■'rslrL':- 
tional TiPthods 

JSinq a'jdio-v 1 sua i nedia * 

V inT di rect lors 
lesson planning 

'J'^lt plaTning 
Using objectives 



n < -»i 

_ r> 
•C ^ 

, -• 
• < 

2 6J J 8 3 11 ._5 1_ 9 

35_J 25 i 22,. 4 5 J 

L2_7 35^ i9_J_ 2_6_8 .6Jl 

IL5»35^ 18_0 11,3 7.0 

Hi 59^1 11 -Q .lii 2 -6 

10 ..3 45_ 8 1_8 _7 19.i J_8 

3_4 ,4 7 6 26^^8 17 

36.8 46 4 7 1 9 7 _ 0 
21 i i9_7 .8 .4 lii8 
2U 10,9 10^3 1 & 
Ml^- ..IJ _1'_2 
3^:.! iU JJJ 4 6 1 3 

40.9 46 8 3.9 5 a 2 % 



40^0 46 0 12 0 '0 7 13 

14 6 51,7 25 2 7 3 13 

34 4 56* 5 5 8 2 6 0 6 

%1 1 M 1 19 13 13 

59 5 35 3 J 9 0 6 0 6 

37 7 55 2 5,8 0 6 0 6 

54 ? 34 0 9 2 2 0 0_6 

i3J 30 J 12 4 ^6 

50 0 4J^ _U 6 J 0 7 0 J 

83.8 U J QuJ 0 0 6 

78 7 20 0 0 0 6 _0 6 

52^3 39 6 6 6 0 ^13 

14 7 46 0 26 7 10 7 2.0 



30 3 44 7 19.6 4 0 13 



Applying hjman development 
to instruction 



Applying learning principles 

to instruction 

Discjssing controversial issjes r, 

Deweiopirg assessments or 
testing devices 

Interpreting results of 
asiessments or tests 

Evaluating one's instruction 

Evaluating curricular materials 

Pretesting for individualization 

Using standardized t£st results 

Understanding legal requireinents 
and liabilities of teaching 

Reading instruction ' 

4Dealing with special learning 
problems In regular clas«?^ " 

Worring with c ross-cu I t jra I 
learners * ^ 

Reading professional journals 

Professional ispi (workshop par- ^ 
tldpation, using professional 
IpurnaU, participating In' 
P'-ofesslonal organizatkn^} 
t 



22 2 47J 17 6 10 5 2 6 



18 7 56 7 
6 0 30 5 



^^.0 6_0 2J 
37 1 19.2 7.3 



11 7 37 0 13.6 30.5 7 1 



9 7 42 6 
19_0 5 ? 9 
14 3 48 7 




10.3 28 4 ,9 0 
11 7 12 4 J^9 
149 182 3 9, 

13.2 2iO L?^ 
17^1 9 J. 



a.0 IIJ L5._5a2 3 lU 



-^4.0 4 2_7 



22.5 ^._5 13 ? 
32 JO ,15 J.J 



i;_8 38,2 32.9 UJi 3J 



"2^ 



i * 
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, , Table 6 , 

Educational Curriculum and Instruction (Elementary Area) - Summary of 
Program Component Ratings Expressed. in Percentages {N=157) - 



ID 



This experience 
was important 
in my preparation 

4 



B 
O 

3 



3 



C 
O. 

o 



o 



< 

«^ 

C 
^« 

3 
o 



'This experiencb 
\f^s effectively 
organized 



< 



CD 
O 



n 
< 



o 
o. 
o. 



3 



n 



< 



< 



25.0 41.2 6.6 21.3 #5.9 



67.2 24.6 1.6 2.5 4.1 
57.7 32.9 2.7- 2.7 4.0 

56.5 33.3 4.4 2.2 3.6 



41/1 33.1 6.0 13.2 6.6 

^ 



Introductory education 
coursework 

Early field experience 
{teacher aide)' 

Teaching methods 
(general) ^ 

Special teaching- 
methods (teaching 
'field or\areas) 



89.3 6.0 



0 ■ 0 4.7 



Microteaching 
Student Teaching 



9.6 45.6 12.5 25.0 7\4 



45._^ 34.4 6.6 9.0 



22.8 48.3 9.4 16.8 



23.2 47.1 10.9 13.0 5.8 
40.4-38.4 1 .3 9.3 10.6 



62.0 24.7 3.3 3.3 6.7 



A 



23 
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Table 7 



\ 



:ducat^njil Curriculum and Instruction (Elementary Area) - Frequency of Occurrence 
- of Specialization Areas and Rating of Preparation (N=157) 

r 



Biology 


4. 


5 


6 








.16 


.7 


Earth. Science » 


2. 


3 


3 






33:3 






Economics 




a 


] 












English 


4q! 


9 


. 53" 


15 


1 


11.3 . 


32 


.1 


Geography 




8 


1 












Health Eci.. 


2. 


3 / 


3 








33 


.3 


Health. and P.E. 


10. 


e 


' 14 


7 


1 








History 


3. 


8 


- ' " 5 ■ 


20. 


0 








Mathematical. - 


10. 


6 


. 14 


21 . 


4 


7.1 


21 


•4 


Physics 




8 


1 






100 






Psychology 




6 


14 


14. 


3 




21 


4 


Sociology 


9. 


1 


12 






16.7 • 


33 


3 


Spanish =. . s 


3. 


0 


4 


25. 






75 





Cumulative 
ratings (%) 



i r 

Area of Specialization Frequency 




♦Rating' in % 






• in % 


N 


1 2 3 


4' 


5 



16.7 

m 

26.4 
100 
33.3 
"28.6 

40.0 
50.0 

21.4 
16.7 



12.2 8.4 ■ 24.4 27.5 



*A rating of 5 = very -adequate while a rating of 1 = very inadequate. 
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Table 8 



Educational Curriculum and Instruction (Secondary Area) 
to G e neral Teaching SkilU Expressed in Percentages 



- SURinary of Responses 
(N'»125)'^ * 



NECESSITY 

My rat inq of the 
nf-f. Mty of tMs 
skill IS • 

< =*> . c ' < 

(x> s 3 m 

•h. . n V. 

v> n o 

3 • w fH C 

ft T (T> ^ 3 

V< Q. Q, fH 

w» •> T n 

w» . vc 

i5,9 31 ^ 0,8 0_8 _0^8 

.34 9 54 0 7 1 2' 4 'l 6 



44 4 
46 4 

53 3 



51 6 3 2 0 0 8 
48.8 5 2 0 8 0 8 
35 2 9ft 08 08 



48_0 4^. 3 8 9 0.8 0 

113 8 5 5 3 23 6 5 7 | 6 

88 0 10' 4 16 0 0 

5^ 4 44 4 0 2 '4 0^8 

33 6 58 2 6 6 0 8 0 8 

61^8 37 4 0 8 0 0 

,41 6 50 4 4 0 2 4 16 

40 3 46 0 8 9 3 2 16 

28 0 34 4 22 4 4 8 10" 4 • 



29-$ 48 8 20_P 0 8 0 8 

2.1 2 48 0 18 4f 1 6 0.8 
21 1 50 4 20 3' *7^ 3 0 8 

35 5§ 0 6 4 2 4 0 

30J 56 _0 9 6 ..5 2* 0 f 
• 4M 45,2 _6 4 0^ a 
iSv^^SJ 10^5 16 0 8 
lZt5 43,3 25 0 11 7 25 
-A J 3^J5 38jp^?J 8_ 3 

41,6 53^6 __4JI 0 8 0 * 

39^0 45_5 10_6 _4j\q.8 

54 8 42 7 1^6 0 8 0 * 

30 9 51 2 13 0* 4 9 0* 
J 6 46 4 31 ? 8 8 4 0 

2J.2 2 22 6 5.6 2 4 



^Teaching Sk t lis in 

Maintawijng effective teaqher- 
learner relationships 

Maintaining effective teacher- 
teacher relationships 

Maintaining effective teacher- 
admin is tfa-tor relationships ' 

Maintaininq effective^ teacher- 
parent (connunity) relationships 

Identifying teacher's attitudes 
affecting learner behavit)r 

Identifying learner attitudes 
affecting teacher behavior 

''e'"0'3ni zmg power structure 
0^ <;chonl ' 

Memtainm ; toli^^ * 

Applying different ii"-*ruc- 
t'onal methods 

Usinq^ audio-visya I Tiedia ' 
Givini d'rectiofis 
Lesson planning , 
Unit planning 
U^ipg objectives 

Applying hundn development 
to instruction 

Applying learninq principles 
• to instruction - 

^Oisrussing con':rove'-^ia 1 issaes 

De^elop'irg a',sessf^erits or 
testmq devices^ 

Interpr^tng rgsuUs of 
assessri^ts or tests 

Evaluating one's*! nstruction 

Evaluating curcic^ular mat^riaU 

Pretesting for indfVidual ization 

Using stanrJardfzed test results 
.♦ 

Understanding legal requi refnents 
and liablHUts of teaching 

'Readin<5 instruction 

Oealing with special learning 
problems In regular classes 

forking with cross»eu1 tural 
learners ' 

Reading professional journals 

Professionalism {workshop par- 
ticipation, using professional 
journals, participating In 
professional organizations) 



EFFECTIVENESS 

My preparation on 
this si^i 1 1 was H 



< <9 C -« 1 

•B •» J J ft 

1 *» a. j» 1 

w jT> 

a n J 

*i < n a 

« a. - 



_7 1 50^ 2^.6 15 1 .6_4 

.A^ 29_.J 24^6 ^ 11^ 

6 J 34\9 22^2 24 6 \1J 

_4_p 28J) 18.4 33_J5 16__g 

12,3 50.8 _18.8 12^3 5 7 

-8.1 4g_6 24_4 22 0 4 9 

, ' 4 J 17J 37^4 28^5 13 0 

__0 32.8 10 4 26 4 22 4 

r 

?§ •6 56_2 9, 7 ^1 2' 4 

27,9 37 7 IJ^S 14 J 8 2 

18./ 59 4 IK 4 6^5 41 
36*0 54^.4 5 6 _3^2. 0 8 

34 J 50 0 .4^0 9.7 .1 6 

34 4 44 8 12 8 4.8 3 Z 



4 8 41 6 3K2 19 2 3 2 
f 

. 9 .6 49 .6 28 0 9 6 3 2 
9.8 32 5*;?8 5 23.6 5 7 

16 0 53 ^6 13 6 14.4 2 4 
V 

14 .4 47.? 24 p U 0 2 4 

.18 6 47. 6_ 16 1 16 1 T P ' 

8 1 34 7 32_3 21 0 4 0 

- 18.3 38^3 24 2 ]bO 4_2 

^5^8 IIJ 37^ }8J 7.4 

12.8 4^2 12,0 23.2 4 8 
* 2_4 A J 31 7 22.8 13 8 

.1-2 17 7 i4.5 49,2 15.3 

1 6 18.7 30 1 39 J 10 6 
9t6 32.0 33.6 2) 6 3.2 



8 . 9 35 5 29 0 21 8 4 8 
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Table 9' - , 

Educational Curriculum and Instruction (Secondary Area)^- Summary of 
Program Component Ratings Expressed in Percentage (N - 125) , 
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in my pt^eparation 
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Inf rocluf lory cdu^dticnl ' 
courseworl' 

Early field exp(^rience 
(teact\er aide-) 

Teaching methods 
(qenBral) . 

Special teaching 
niethods (teaching 
field or areas) 

Micro teach ihq 

Student Teaching 



Ihis ex()pr1fMice- 
vias^ effectively 
' organized 
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40^0 


24.0 


20^0 


6. 



NON-EXISTENT 



12.6 42.7 12.6 24.3 -7^ 
40.0 45-. Q_ 4.2 4.2 6.7 

53.7 34.7 2.5 5.8 3.3 



Table 10 



Educationaf Curriculum and Instruction (SecSridary *Area^ -' frequency of Occurrence of 
* * * .teaching Fields and Ratings of Preparation (N=125) 
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Teaching 'Field 



First Teaching Field 

. Adequacy Ffating 



Second Teaching Field 
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-^high 
4 . 5 



freq 

% . 
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y 


•5 
0 








C7 

0/ , 


■"^ 










Chemi rv 


^ 1 "6 


? 






50^0 






*50 


n 

u 




• 0 . 


7 


c 
D 




1 D . 


7 






DU 




00. 


0 




1 * D 


2 




n 
u 










n 
-u 




c . 


y • 


■'3 


00. 0 














65. 


7 


Economics 


.8 . 


*n 
















100 % 


1 . 


0 


1 








: 








100 




English . 


•15.7 


19 


5. 


3 


. 10.5 


10 


5 


42 


1 


•31.6 . 


15. 


4 


16 


n.i 


16.. 


7 


•18. 


7 


• 14. 


7 


16. 


7 


French 


1.6 


2 












50 


0 


50.0 


1. 


0 


1 








100 












German *■ 


.8 


1 
















100 - 


V. 




1 








lOQ 












History 




11 


9. 


1 




18 


2 


9 


1 


63t.6 


16. 


3 


17 


11.8 


5. 


9 


11. 


8 


23. 


5 


-47 




Journalism 


1.6 


2 












50 


0 


50.0 


1. 


9 


2 




50 










50. 




Life-Earth Sci^ 


-■ .8 


1 
















100 


3. 


8 


4 












50 




50 




Mathematics 


22.3 


27 


3. 


7 


"22.2 


• 7. 


4 


22: 


1 


44.4 ' 


5. 


8 


6 


16.7 


16. 


7 






50 




16. 


7. 


Physical Sci 




0 


















2. 


9 


3 


r 






66. 


7 


33. 


3' 






'Physics ' 




0 


















1 . 


0 


2 








50 




50 








Pol itical ^ci 


'"..8 - 


• 1 














•100 


8: 


6- 


9 


11.1 






22. 


2 


33. 


3 


33. 


3 


Psychology 


2.5. ■ 


3 


33. 


"3 












66.7 


3. 


8 . 


3 


33.3 






33. 


3 


33. 


3 






Sociology 


.8 


1 








100 










• 3. 


^ 


4 


▼ 


50 








25 




25 




Spanish 


.1.6 


3 
















100 


' 2. 


9 


3- 












100 








Theater Arts 


2-5 


7 








14. 


3 


42. 


9 


42.9 


1. 


0 


1 








*100 












Science "^omp 


6.6 


0 








0 










5.. 


8 


6 




16. 


7 






33. 


3 


50- 




'Social Studies 


3.3 


4 






25 


50 








25 * 


1 . 


0 


1 












100- 




























* 

























Cumulative 
Ratings {%\ 



.5.9 9..2 7.6 25.9, 50.4 




£ '^^^7 33.3 29.4 
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i;,^^tloriai Psycho logy (EPSY); 
- 

More.^than sixty-one percent of the *EPSY designated respondents are^ 
° * . •* ' . • 

currently employed in an education*- reU-ted position.' Unliike the other 
•courses of study leading to provisional certification reported herein, the- " 
LLD provisional certification requirements are pr*/ided by ERSY through graduate 
level coursework.. Thi's observation siwgests why there were 'no respbndents 



in EPSY engaged in gra^uj^e study. (r< 



: table 2). Generally, necessity ratings 



for ihe generic teaching skills displayed in fable 11 were high, either'very 
"TieCe'ssary or "ne'cessary, -while ratings 

very effective to ineffective with th(j modal response beir\g effective Tn • 

, • • . " i 
nearly alT instances. Table 12 reflects positive perceptions about 'the 

impcH^ance and effectiveness of specific instructional componeats in 

the LLD curriculum. ' 4 - ' 

- > 
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Table 11 



< «£ducat^«1 Psychology - Sumry of. Responsel^ii General Teaching Skills 
expressed In Perca^ttges {N-13) 



NECESSITY 

My rating of the 
nerfjsUy of this 
skill is- 



/ 




35.0 66.7 
75 0 ?5 0 

^75.5 25.0 
27 3 72 . 7 

_66^7 J3 3 
5O.0 50^0 
16,7 66. 7 
45.4 54 6 



8 3 

0 



_0_ 

, __0 

^ t 

J _ 0 0 
0^ 0 0 

0 0 0 



A !i2 

0 0 



55 61 5 0 0 0 

46.2 4J 2 7 7 0 
0 69.2 15.4 7 7 7 7 

^ J 46 2 7 7 0 7 7^ 



53.8 38.5 



7 7 



J) 

-Q -A 

_0. i.7_ 
iJUSJCLJ P_5. .^^^ 

'6l'5 36>S to .0 _0 



58.3 33.3 
3p.8 69.2 



_0 ^3 



JB.-B^f^i _0._0 
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Teachinq Skillf in 



Maintaimng*effect1ve teacher- 
learner relationships 

Mdint*4ning effective teacher- 
teacher relationships 

Maintaining effective teacher- 
admimstrator relationships 

Mamtaininq effective teacher- 
parent (coflinunity) relationships 

Identifyiifg teacher'*>^^"titudes 
affecting learner behavior 

Identifying learner attUudts 
a^^fecting teac^r behavior 

Recognising power structure 
of school ^ 

Haintatning discipline 

■ Applying different instruc- 
tional methods 



/ 



Using audio-visual meTij 
Giving directions 
Lesson plaruiinq 
Unit planning ^ 
Using objectives 



Applying human development 
'to instruction 

Applying learning principles 
to -instruction ^ 

Discussing controversial issues 

Developing assessments or 
' testing devices 

Interpreting results of 
assessments or tests 

Evaluating one's Instruction 

Evaluating curricular materials 

Pretesting for Individualization 

l/Tlng standardized test results 

Und«ri tending legal reouirimenti 
and HabffiltieiV teaching 

Reading Initructijp 

Dee ling with special learning 
problew in regul<r c lasses 

Working with cross-cultural 
learners 

Reading professional journals 

Professionalism (workshop par^ * 
tYcipation. using professionj^l 
journals, participating in 
professional organtzatlon 



gantzatlo^^ 



EFFECTIVENESS . 

My preparation on 
this skill was. 




' 25^ 58J _8J _0_ 

16.7 41.7 25.0 16.7 _ 0^ 

16.7 41.7 25^ 16^7 0 

16.7 41 7 41 7 P 0 

25.0 41.7 ZU ^ p 0 

iU J3^ .8J__0 

16. f 41.7 16.7 16.7 8 3 
• 33.3 33.3 8.3 25J) 0 ^ 



50.0 41.7 


_B^3 


o__p_ 


.27_. 3 45.4 


3J 


0 9 1 


16. 7 75^0 


^8_3 


p 0 


41.7 So!o 




8^3 _ p_ 


16.7 58.3 
27 3^54.6 




16 7^ 0 




9.1 0 




/■ 
/ 


7_7 76.9 


15.4 


0 0 




23 1 


_p_ 0^ 


p 38 5 




15 4 7 7_ 
4 


15_4 23^1 


23_J 


30 8 7_7 



/I 



30 _8 38 . 5 0 23^1^ 7. 7 

22.1 30.8 23.1 23 1 0 
7.7 53.8 U.4 li.4'9.7 

?3.1 3Q.8 0 38.5 J. 7 
3Q.8 30.8 15i4 15.4 7.7 

8.3 60.0 8.3 18.716.; 
U.7 ^3.3 16./ 210 8.3 

48.2 15.4 r.7 23.1 7.7 

1^: 7 25 JI « . 0 16.7 16. 7 
,23.1 ,6^2 0 J'J _0"' 

23.1 53.8 15.4 7.7 0 
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Table 12 



Educational Rjpychology - Surmary^of Program 
'^J^mponent RatingS^^Expressejd in Percentages <N=13) 



/ 



) 



importance to 
''Role as 
LLD Teacher 







C 




< 




3 










T3 


Q. 








• O 


0) 










O 


-a 










0 






& 






3 


-a 




0) 






o 








3* 








3 


"O 










0 










-5 










r+ 










ant 



50.0 50.0 0. 



62.5 



37.5 62.5 0 0 0 



37.5' 0-0 0 



50.0 50.0 0 0 0 
75.0 25.0 0^ 0 0 



12.5 75.0 12.5 0 0 



25.0 50.0 12.5 12.5 . 0 



87.5 12.5 0 0 0 



62.5 37.5 0 0 0 



* Effectiveness of your 
. TArtU T'reparation as 
an iLD-'Teacher 



Program Components 



< 

o 



< 



o 



< 



Cb|^racte^'istics of exceptional 

and handicapped pupils " 37.5 62 > 5 



Adroinistrali ve ar^rangements used . 

in special education (e.g. 

resource rooms,' consulting ' 

teachers, etc.) ; 5Q.0' 37.5 



Normal learning & its rel,atiQn- 

ship ^to LD pupils ZT,^ 62.5 



Abnormal , learning utilizing an 
information processing model 62.5 25.0 



^Var>ous modalities appropriate * 
to learning by.LD pupils 75.0 25^1) 



Theoretical foundation to metho- 
dology in special education 50.0 37.5 



Simulated experience in 
^tie^^ng LD pupils 

. In-School practical exper- 
ience ih^eSching LD pupils 

Normal child development 



37. f> ')0.0 



62.5 25.0 
37.^ 62.5 



c 

3 

o 

0) 



12.5 



12.5 

0^ 

12.5 

0' 



3 



o 
< 



3^ 

o 



< 



_o_ 
_o_ 

0 



0 

0 



12 



ERIC 




26 



fieal£h and Physical Education (HPE) . , 

Seventy percent of the respondents who completed a provisional certificate 
program in Healt^r and Physical Education" are either teaching or are enrolled 
in graduate school. Perceptions of these individuals regarding the generic 
teaching skills are reported in table 13. This table reflect? substantial 
response variation 'on both the neces$ity and effectiveness scales for some 
items. { . - . ' > . ^ 

Because of the nature of the« certification program offered by HpE, / 
substantial emphasis is placed on content areas* in health and skill performances 
in physical education. Program elements characteristic to HPE alone 
formed the/£opic$ for tables 14 and 15. For example r^able 15 summarizes 
self-5ratings of competence with v.arious topics treated "fn Health classes. 
Chronic and degenerate diseases and mood modifiers were identified as 
difficult health tap,fc$*'6y some^hile physical fitness and growlh' and • . ' 
development were topics all responden'ts felt c;^mpete1^t to -teach. ' • 

Table 14 summarizes the knowledge level and performance leveli of 
certifi,cdtion recipients in varioijs physical education activities , -as well' 
as their self^percei ved coaching ability in fdur sports. This summary 
suggests that graduates of the HPE program are very competent in organizing 
activities inyplving sbftball, touch footbal l/l*t^ footjwrrf,- vol leybal,! - 
l^nd basketball, but feel 'somewhat unprepared to deal with archery, dai^e, 
golf and wrestling. Subject areas«that some respondents apparently ft»lt 
ill -equipped to integrate into their instruction included: exercise . 
physiology and motor learning. Conversely,' fitness and athletic injuries , 
were topics that nearly all respondents reportedly were' abl€ to apply' to 
their classroom ir>structfon. 

■ ■ T- 



^ Table 13 

Health' and Physical Education.- Suwwr/ of Res 
^neral 'Tea.ch1nq Skills Expressed In Percentages 



Necessity 

Mx'i^atmg of the 

nrcTSs 1 ty of this 
sktn is 



EFFECTiVENESS* 

My ()reparation Oft't. 
this skilVwdS 



Teachina Ski 1 1 s Jn 



-^3 3 







'64^4 35 6 


0 


0 




Maintaining effective tp'aches- 
1 e 3 f n p r lationships 


JO 2 


66 J 


8 J n_9 


3 4 


m 




« 

45 3 4$ 3 


t 

3 3 ' 


0 
i5 


_0 


\ 

MairtaiQing effective teacher- 
tedctier refationsh'^rps 
• 

Mairtaimng Effective teacher- 
3cir'imstrat!<0"^ relationships 


iU 
11.0 


4#p 


20.0 20 0 

— T 

15.0 30.0 


8J_ 
3. 3 






45.7 1^ 7 


.3.3 3 


3 


0 


,Ma'i'dJmnq* pffecti^e teacher- 
Pa^'^nt ^( conraun 1 ty 1 re ] at lons^^ ip$ 






2J 0 25*0 


70 






^1-7 5^3 




1 


» 0 


•■d^tifyiig reecher's a!ntj<ie$ 
a^^cting iPdrner beh^v i c r 


IW 


55J) 


20 0 ^1 3 _3 


0 






*36 2 5i _9 




_0 




i ^ p fe 1 1 ^ y i^^T ^8a^n?f" at^^tudes 
• affec'ing teacher behavior 


10 3 


43 1 


22 4" 24 J 


_0- 






18 3 5fi 'd 1 6 7 1 0 


u 

0 


0 . 


■'e'^ OQj^ 1 z 1 ig pow€ r s t r uc tjr^ 
« 0*' school 


_8J 


25_g 


• 

317 26 7 


8 3 






8? C _8 5 




1 7 


^a^nta^nin'j dis^iDl+ne . 


U 9 


25 4 


^23 7 25 4 


13 6 






25 0 60^0 




7 


1 7 


^pclyi''i'j di^'p^fh* ins'^'"uc- 
t lona 1 ^net^iods 


. ^ 23 3 


50.0 


16 7 8 3 
^ - 


f 

1 7^ 






^ 28 3 S6 7 




7 • 


1 7 


.Us^ri d jd 1C-- /I S'j3 1 ".prliB ' 


25'0 48^3 10 0 13.3 


3 3 


« 




* M 3 4^ 0 


1 7 


0 


b 


> J ■ » ■ ""iT d ' rpf ; i-ons 


28 J 


53./ 


]L7 6.7 


_ 0 






ae 7 S8 3 10 0 3 


3* 


1 7 


> L^SSqn* 5I anr in:; 


* 21_ 7 


63*3 


8 3 3 3 


1 7 






30 0* 53 3 

. 58_6 


15 0 1 
>9 0* 6 


7 ' 
9 


0 


Using objectives 


li,3 
1Z_2 


§8_3 
.70_7 


J-3 '_3'3 
-6„9'' 3 4 


1 7 

L2- 






* • 






















?9.8 50 9 


15 8 1 


8 


1,8 


App) ^ing' hufran de ve ^ op*»ert t 
to mstr^ition 


* 

15 8 33 3 


35 1 li 0 


.18 




' / 


24 6 61 4 


14 0 


0 


0 


ipp'yino iearnip^ prmciplVs 
*o instr^;tio^ ' 


22 8 


S4 4 


14 0 3 8 


0 




t * 


n 5 56 r2i 0 3 


5 


1 .3 


j'scjssirg controversial ISSJCS 


5 3 




24 6 19 3 


18 




f 


23 2 64 3 


125 ^ 


0 


0 


L'^elop?ng assess'^ents or 
te-iting devices 


17 9 


&CL7 


_8_? 10_.7 


*1_8 






• 17 5 68 4 


« 

^2_3^1 


8 


_ 0 • 


jnterpretip'5 re^ultj of 
• assessnerts or tests 


1lu5 


13 J llj' i_3 






33 9 61 0 


3 4 1 


7 


0 


Evaluating one's Instruction 




^9_3 2i).3 IQ^ 


.1.7 






. 26 3 54 4 


15^8 \ 


5 „ 


0 


E^aluatvig cu^ricjUr stateriats 


m.^ 


40 J 2^.3 19 3 


3.. 5 






10 Z 35 6 


39 d 13 


6 


1 7 


' Preteslif^ for individual Ization 












J' 7 35 6 


33>25 


4 


3,4 


Using standardized test results 


jLJ 


42 4 4L.4 lU 


J.2 






60 0 35 0 


3 3' 1. 


7 


_0 


Understanding legal requi re'nents 
a^ liabilities of teaching 


L5..0 




13, 3 33 


_8J 






0 44 1 


10 2, 6* 


8 ' 


0 


Reading instruction 




35J 


35J 15 3 
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» 40 0 48 3 10 0 1.7 0 

27 1 44 1 20 3 8 5 0 

15 0 28 3 10 0 J 7 

25 0 SO.O 18 ^5 0 1 7 



DcAling with spocm! learning 
problems in renulir cla5?es 

i><orking with cross-Cul tural 
learners 

Reading professional journals 

Professionalfsn (worksinop par- 
ticipation, ys'lng -professional 
Journals, participating in ' 
profession al orqaniMt ions) 



6 J 26_7 23._3 31 ? U 7 

Ay 27^1 3.3^9 27 J lOj 
2o\ 33^3 30.0 UJ J.J 

23'3 43 3 21 7 8.3 3 3 



J 
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Health and Physical Education - Summary of P. E. Activity', ^ 
Coaching Ability^ and Knowledge Ratings Expressed in Percentages '(N=59). 



Knowledge ^,eve^ 



o 

o n> 

O. J3 

c 



0) 

C 

ri- 
0) 



Physical Education Activity- 



Performance Level 



o 
o 



(X> 

c 

Of 
rt 
0) 



3 

O. 
0) 

c 



17.2* 44.8 .'^7 Q - 


' Arrhprv 


.17.2 36,2 46.6 


59.6*28 1 12 3 


Hnri n t^nn 

DuUlM 1 II LUll 


59.6 31.6 8.8 


6^^ ZZ^ 8 6 




70.7 20,7 .8.6 


20.7 29 3 50 0 


ua 1 1 — — — 


20:7 36.2 43.1 


22.8 52.6 24 '6 ^ 


Go 1 f 


14. U bU. y Jb. 1 


37.9.50.0 12-1 


\ 

Soccer 


29.3 58.6 12.1 


77.6 20.7'. 1.7 ■ 


Softball 


79.3 20.7 0 


4U. 4jLl" lAA ' . 


Swimming 
. Speedtjall ^ 


44.8'41.4 T3.B 


"35.1 42.1 22^ 


. 3^6 47.4^1flf.O 
■ < 79.3 17.'2*''3.4 


81.0'l7.'? 1.7 


Touch" Football/Flag Football 


67,2 31.0 1.7 


Tennis . ' « 


58.6 37.9 3.4 


69.0 29.3 1 :7 ^ 


Track and Field 


60..3 34.5 5.2 


75.9 22.4 1.7 


Volleyball, 


82.8 15,5 1.7' 


50^0. IIJ) L9^^ 


' Weigtrt ^Training 


50.0 31 ,0 19.0 


22.4 36.2'4'1.4 


* Wrestl ing 


22.4 39.7 37.9 



Subject Area 



Ability to apply knowledge in: 



Athletic Injuries 
Exercise Physiology 
•Fitness 

Health 'Education. 

Kinesiology 

Motor Learning 

Skill Analysis 

Tests and .^teasur'ements 



, O 
O 
Q. 



7aA 
65,4 

2JLJ. 
4£LiI 



0) 



41., 8. 29.1 

a 

2i_6. 

it^ 



Athletic 
Sport 



Basketball 
Football 
Track' and Field 
Volleyball 



Coaching Level 



CO 

, o 

CL 



CL 
(X> 



3 

Q. 

' (X> 

C 



1£LA 

iLl ip^ 
4a Jl 5fLl _2J. 



Table 15 



Health Education - Summary of Responses 
to Selected Topics Expressed in Percentages *(N=5y) 



•Content Area 



• ^''- Competency Level 



o 
o 
a. 



3>* 

C 

(0 



3 
Of 

«■ 

C 
Of 



• Chronic and Degenerate Diseases 



Community Health . - 


40.9 


50.0 


9.1 


Consumer Health 


^ 31.8 

• 


59.1 


. 9.-1 


Environmental Health 


• 40,9 


47.7 


11.4 


Growth and Development 


45. S 


54.5' 


0-. 


Human Sexuality 


56.8 


40.9 


2.3 


Menta/rHealth* 


• • ,50.2 


51.2 


18.6 


r 

♦ 


* V> 




Mood Modifiers 


. ■ 20-.4 


54.5 


25.0 


Nutrition 


47.7 


38.6 


13.6 


Physical Fitness 


90.7 


9.3 


0 


Safety 


65.1- 

* — r ' -. 


-^2.6 




: * 


i 


• 





^Indujstrta^l Education 

. f Over sixty-seven percent of the respondervts from. Industrial education .are 

either attending graduate schobl or teaching ia the middle school or high 

schooV. Responses to the general teaching skills* are summarized in table 16. 

As witt^'the other* program areas, former students generally perceive .these 

-^generic skills to be necessary. or very necessary but their perceptrons vary 

significantly with respect to the degree of effectiveness 4)rovided by the 

preparation program they e)^)erienced to impart these skills. 

« 

TaWe 17 summarizes perceptions of former students concerning the pro- 
gram components they experienced. WKile all program components received 
high ^impdrta^e ratings^ r'espondents assessed their preparation for the 
components: "use' mass production activities," "develop instructional 
materials and "evaluate student progress'' to be adequate te good. Con- 



versely, .they assessed their preparation in the" program components, "main- 

tain mach^inery and equipment ,"" arjd "manage shop funds" to be marginal 

-» * 

or*inadequate. , Other program components assessed on this questionnaiiie 
which^may merit attention include: aviation, industrial plastics,/ria 
power .mechanics. • However, since only 4 indivi'duals reacted to these 
program components, generalizing' from these values should be 'dbne with 
discretion. \ • . . . 



Tdfcle 16 

Indo5tr<al Education^- Sumnary of^^sponses 
to General Teaching SHIU Expressed in Percentages (N» 9 ) 



NECESSITY ^ 

Hy rating of the 

neccss » w 0*^ this 
I 1 1 IS 



EFFECTIVENESS 
♦ My preparation on 

this %k\]\ wdS 



7O_5 3O._0 _0 0 

^,.0 S0_0 0 20 0 

5_5_ 6 44 4 0 0 

60 0 30 0 10 0 0 

40 C 6p 0 3 3 

40_o 40 p 20 0 : 

5C 0 >0 9 , J 0 

40 ~ 60 0 D 0 

60 G 40 0 'O 0 

50^ 30 0 2G 0 D 

4<: J 40 'c 0 .0 : 

a; 

IC ^ 4G 0 ?Q 0 30 3 



■''edching Skiljs m 

/ 

Hdintaining effective teachet- 
0 learner relationships 

1 teacner- 
0 teacher '■e^it'onships 

Ka ' n».a ' 1 ng e^^ectwe t&ache^- 
0 adTinistratO'- relafons^ips 

"3'ntai'^v^q e^'ective tea^er- 
0 :a''^t CO"!"'-.'* 1 ty ' re"'at ions*'i::.s 
#' 

0 a"ect''^^ "ea''"er Dehavic" 

;^e>r/» , .r,, ^eavrer att't^ces 
0 a^'e^'ir^ teacher t?e^3x'Gf 

'z: '1 d **'er»ri''. "'r',T.''j':- 
J ^^^^^^ 

2 * * C 4 r. r. 5 " q 



V 5 12 S 5>0 



^25^!^C 



10 0 



11 1 



?2 ? SS 6 22 ? 0 • D 

22 2 44 4 0 33 3 0 

%.6 33 3 1' 1 Q 0 

55 6 22 2 n 1 U I 0 

33 3 55 6 0 11 J 0 

33_3^3^ 11 1 0 D 

• 22 2 j2 2 1 1 1 33 3 1 1 1 

11 \ M ' 33 3 22 2 22 2 

t ' - - ' 

66 7 22 2 1* ) _^ 0 0 

n 1 77 8 11 1 ^0 0 

44 4 44 4 11 1 0 0 

33 3 22 2 22, 2 22 2 0 

33 3 55 i 11 1 0* 0 



44 4 44 4 11 



•"3 ear" 



30 0 50 0 20.0 0 0 

19 J 20 0 40^0 10 0 

0 44_4 22 2 22 2 

20 0 0 30 fi 30 JD 20 0 

" 20 0 50 0 200 0 ]0 Q 

30 0 -30 0 30 0 ' 0 fo,0 

10 0 6Cf 0 10 0 20 0 10 0' 
33 3 1 1 1 ^2 2 22 2 n 1 

^0,0 3.0 >?d' 0 0 0 ' 

70.0 20,0 10 0 _ 0.0 

40,0 60 0 . 0 10 0 0 
t 

jD.O 6fi.O . 0.20_0 0 

^D. 0 §0 ,0 J P 0 J p 0 0 

40.0 40,0 20.0 0 0 

25 0 12.5 SO C 0 



D ' S" >>S S • Z'-.r.i-rj ^gr'- , ^ ; 5 s S je S 

3/»^e1Crr*»'-q assess^^-nt'^ cr 
telt ""5 de-'i'ies 

I^'terp'-Ptiri rPS,^i»'^ 0* 

asiessfT^^ta or tests 

t^aljatieq 0^^>'S HstrjctiO!^ 
c»alja*inq Cu-rr^cular 'Ta»ri<}ls 
P''etejting for ^ndividualmat^on 
'Jstpg rtjndardizeatf test results 



■J'^derstanding legal requirenients 
and liabilities teaching 

PeadlfT] JHStrjctlOn 

J 

veiling with SD^CM* Udrfir>-;i 
pr^b^e'^ in rpqjl^r r!ajS*'S 

t#orkir,q witn ^ros^ -cult jra 1 
l*>arrers 

heading professional journals 

Pro'esS'Onai 1ST (workshop p*r- . 
^'c^patio^, jsmg professional 
journals, participating In 
profess lo'ial O'-qa'^Ua t i 'jns / 



11 1 55 6 22.2 11 1 
33 3 22 2 0 33.3 

^ 44 4 22 2 33 3 0 
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11 
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33 3 33 f 22 


2 


. 0 



44 4 n 1 33 3 11 1 

11 1 If^l 22 2 55 6 



33 3 22 2 11 1 22 2 11 1 

0 22J 44 4 22 2 11 1 

i5_6 M 4 0 0* 0 

66 7 11 1 22 2 0 " 0 



ERIC 



3U 



Importance to 

Role as 
lED TeaiTRer^ 



T3 



i 

.1. 



3 

I' 

O 



87.5 12.5 



f 88.9 11.1 



8«."9 11.1 



88.9 11.1 



3.9. 11.1 ,0 

— 10 — 



77.8 IKl 11.1 



.0 33.3 



88»9 11.1 



77.8 11.1 . U. 



66.7 33.3 



88.9 11.1 



88.9 



; Table 17 

Industrial Education'- Prc^g ram Component Ratings Expressed "tn Percentages (N=7) 



0 11.1 



Program Coniponents. 

Organize/Industr-ial Arts clubs; 

Sponsor Industrial Arts clubs 

Inventory materials & supplies 

Purchase materials & supplies 

M^i retain ma,chinery & equipment - 

Manage shop funds 

Encourage individuals student 
research 

Encourage student group research 

Use r^ss production activities 

Locate and 'use industrial per- 
sons as resources for class 

[)€velop in^tructiooal materials 

Evaluate student progress 

Cooe with multiple activities 
SiTiiltaneously 



Ef"Pecti veness of* 
your TAMU Prepar- 
ation as an lED 
Teacher 



Q. CK O 

C TD 
Q» 3 

fD TJ 

« • o, 

O ^ 

a. 

o 
o 

^^^^ 4 

6215 ]? ^ 

^ 55.^^3.3 11,1 

33.3 44.4 22.2 



33.3 44.4 22.2 



44.4 22.2 33.3 



33.3 33.3 33.3 



66.7 22.2 11.1 ^ 



66.7 22.2 11.1 



1 00. Q 



66.7 ' 22.2 11.1 



88.9 



0 11.1 



88.9 11.1 



0 



66,7 33.3 



o o 

^ -i o' 

O O 3" 
C 3 

(9 O 

rh 3 -h 



Of 

o c 

o Oi 
Q. 



T3 
T3 



O 3- 

or (t 
"J (/) 


• 


o 






fO 
Q. 


28.6 ^ 


General shop 


75.0 


25 


.0 


0 


33.3 


Woods- 


100.0 




0 


0 


33.3 


Drafting 


50.0 


50 


0 


0 


11.1 


Metals & welding 


1^0.0 




0 


0 


^ 0 


Power mechanics 


0 


50 


0 


50.0 


0 


-Crafts 


100.0 




0 


0 


11.1 


Industrial plasties^ 


_ 0 


50 


0 


50.0 


0 


Electricity/Electronics 


33.3 


33 


3 


33.3 


0 


Graphic arts ^ 


50.0 


50 


0 


0 


0 


Photography 


^6.7 




0 


33.3 


0 


Manufacturing 


50.0 


50 


0 


^0 


11.1 


Construction 


66.7 


33. 


3 


0 


0 


* Aviation 


0 




0 


100.0 . 



Has an inadequate preparation In one or more of the program 
components Ijsted above: 

(1) persuaded you not to apply for an attractive position? 

Yes 14.3 No 85.7 If yes, please list components. 

(2) resulted in not being selected for an attractive* position? 

Yes 6 No 100.0 If yes, please list components. 
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Other data directly related fb per(feptions of former students are 
the -responses to open-ended items provided on the questionnaires. Ne^ly 
half (49%) 9f the respondents added -w4^ten consents to their responses. 
K is ironic that while the initial mailout return was less -than the return 
from the second mailout, more written comments accompanied the initial 
returns, i.e., 130 commenJts/256 retu^nps compared to 99 ^mments/312 returns. 
Moreovajf , 94 percent of the comments were from certification recipients' 
who excler'ienced one of the EDCI programs. CommeDits from elementary teachers 
(EDCI) fell primarily 'into four areas of concern: need for more irtterfsive 
early /field experiences, need for greater emphasis on dijcipline and 
classfoom management,^ need for a longer student teaching experience\ and 
a^nee|d fpr more emphasis on reading. Other areas of need mentioned more 
than once 'included multicultural studies and special education. Secondary 
teacners certified by EDCI frequently mentioned the ^need for earlier 
fie|{l experiences, the need for more work* on discipline, the' need for 
methods coursework in teaching fields, longer student teaching experiences, 
leys emphasis on performance pbjectives. The need for reading 'instruc- 
tibn at the secondary level was also mentioned by more than one teacher,. 

trends from the comments offered by former students of other depart- 
ments were not discernible because of the limited numbet^ of responses. 
A complete 'listing of comments are provided in Appendix D, 

Supervisor ratings on the effectiveness -of _ the recently employed 
teacher from Texas A&M were collected and summarized; As mentioned 
previously, this- information is presented in appencjix C. Collectively, 
supervisor ratings were- positive for each of the 29 general teaching skills 
listed. Although this information is encouraging tO the various preparation 
programs, theSe data are of'Hmited significance for program evaluation 



because of the uniformity of respor\ses to the various teaching skills^. 

-Curricular revis^ions needed to strengthen |#ogranfTS - function 3 
While reconmendations for program improvement will be provided, in 

the folibwing \5ecti0n, the intent here is to ^pr^sent' the discrepancy scores 

e. » ' • • • 

le general teaching 'skills for each preparatory program (Table 18) 

In addition, discrepancy sco/es for the EPSY special compo.nent, and EDCI 

program" cfompQjjants will be presented in tables 19 and 20. Taken collectively, 

over^49% of'lthe discrepancy scores for the general ^teaching skills were 

' ■ c ^ 

determined to be within the acceptable range, that is, the related instruc-* 



1 J ^ 

tiortal components to these skills are not in need oT revfsion or review. 

However, 32.4 percent 0/ Vie discrepancy' scores felT within the review 

>ang6,'and 18.5% of -the values suggest the need, fof program* revision. 

Review of these discrepancy scores by program area reveals that^ * 

AgEd respondents rated their preparation as acce"ptab^'e (27 Skills- in the ' 

acceptable range, 2 Skills in the review range). -While at the oU^er end . 

of the continuum, EDCI respondents were-rjore critical of fheir preparation * 

(ELEM - 8 skill comp.onents are acceptable, 11 s^iM components afe in need 

of review, 10 s^<ill components need [to be revisVd; SE?^- 9;skill compdneiUJ's 

are acceptable, 12 skill components 'need to be reviewed, 8"skill' components 

^ • ^ ^ ' , I ^ ' ^ 

need to be revised). The remaining program ar^as. fell between AqEd and 

\ • * , ■* 

'EDCI with respect to the acceptabl^discreji^alicy scor^^/K6.. EPSY - 11 

skill components are acceptable, 12 skill components are j'n^need, of revi©^*, 

5 skil-1 components need revision; HPE -16 ski 1 1 -TDmptrtient}' are accept- • 

able, 8 skill components are in need fff review,. 5 skill components need 

"... ^ ♦ 

^ revision; .lEd - 04 skill components are acceptable, 11 skill components ' . 

are in peed of review, 4^skill components nee?l revision. 

Discrepancy scores for the EPSY and EDCI prograjn components reported 
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in tables T9 an^ 20 suggest only' one^rogram component In need of revisionn . 
lie-, early field experience for the secondarr^* program area in EDCL 



4' 



I 
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Table 18 

Sumnary of Rrogram Area Discrepancy ScoVes for General Teachin^Skills 



TEACHING SKILLS: 



,Pr6grani Ar 
AgEd , EdCI (s) (e) 



HPE 



I Ed 



Maintaining effective teacher- 
learner relationships 

Maintaining effective teacher- 
teacher re^atw)nships 

MaintaiKing effective teaser- 
administrator relationships 

•Maintaining effective teacher-, 
parfnl .(cofTwnuni ty) relationships 

Identifying teacher's Attitudes 
aff^^ing le^irner Ijehavior 




Identifying l'earnO|B^pitudeS' 

aff.ecting te^^h^p^ffehauior 

Recognizing power structur^ 
of school ^' 

Maintaining discipline 

^pf^lying different instruc- 
tional ilthods 

r 

i ^ f- 

Using audjo -Visual media 

Giviirtg directions 

Lesson planning^ 

Onit planning ^ 

•Using.ol?jecti ves 

Applying human develc$fl#nt^ 
to instruotion 

Applying learYnng pnnci^les^ to 
instruction ^ ' ' - - 

J)iscus'sirtg controvarsia 1 * 
Tssyes 

» ^ ■* ». 
D^velopiny assessments or 

testihg devices * ' 

Interpreting results of 
assessment^ or tests 

Evaluating one's instructiof^ _ 

Evaluating curricu.1ar materials 
» 

Trete^tlrtg for indi vidua h^tior^ 
, Using 



tests' r«sul ts 



Understanding legal require- 
ments and liabilities of ^teaching 

Reading instruction • , ' 

Dealing with special learning 
problems in regular clashes 

Working with cross-cultural 
learners 

Reading professional journals 

Professionalism (workshop 
participation, i/sing profes- 
sional journals, paV'i(;ipatinq 
In professionaV 'organization 



60>87 123.84 

/ 

33.34 129.37 



99.98 96.60 60. QQ- 



52.19 



34.77 
/ 

26.09 



139.69 



168.80 



87.73 



21.)3 k 112.20 
10.83 103. » 









108.99 
124. 2T ^ 


108.31 86.65 
99.98 U5.01 


6i).00 
111.10 


140.39 


75.0,1 "115,01 


180.00 




' 75. Oo" 54.99 


70,00 


105.-83 


^83.33 89.64 


50.00 



147.79 



66.67* 83.34 120.00 



54.34 


208 80 


T87J2 


100.? 


8.68- 


jfeo 






-^.53 


60.6^ 




45.45 


8.70 


78.^1 


90.91 


'58.33 


-"23.9 


6.40 


25.15 


25.00 


-2.15 


13.74 




8.3J 


-26.06 


♦ -3f 60 


-21.00 


45.45 


2.28 


. 80-00 " ' 


59. 50 


^ <^6.15 



19.98 10.00 



. B 89 
-8.68 
- 21.70 

n 36 



54.40 



66.66 
5 7'. 6Q 
52.80 



39 .99 



3.33 40.00 



35 20.00 



4_5 . 45 rl.75 >l0.^0 



':30. 77; ' ll30 33.33 



iiJJ J * 38^45 ^7.37 ,12_2? 
15 . 88 93_97 . 28J0 ' 33^ 

119 86 



4 3_£46 * 7^6 89 

28J0 1W.S5 

-26.64 J0_04 

>39. 13 -6.6r 
, 28:27. . 96.00 

' 2 2. J J lyj? 

65.21 207 29 



69^1 12 29 33' 33 < 

81 70 * M15 40 64.16 44 44 

" * ' ^ > . . 

76.63 53:iJ_J , m 4b ')Q I'i 
115.38 -1.6^ ^-66.66 

_6i.45 ** 30_.75 ':23.34 -'77:77 

135 53 J24_^^ 143.3^3/ 66.66 ' 



'143 (7 



125,9? 
198.'&8 



ai 34 122 21 

— ^ - 

141.66 88 88 



»47 82 



- 12.99 



■14f.33 
61 27 



158.95 12jtod>, 106,. 77 68 88 

4.64 ^23.07 10 02 -33:33 
51 23 38 ^ .16 67 -U.ll 



'^i(;ipatinq 
nizatioQS^^ 

J 
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Table 1? 

Sumrtery df EPSV Program Components Discrepancy Scores 



12.50 



0.00 



25.00 



0.00 



,Character\stics of exceptional & handicapped pupils 

Administrative arrangements used in special edtrc^tion 
(e:g. , resource rooms., consulting teachers, etc.) 

Normal learning & its relationships to LD p^ipils' 

Abnormal learning utilizing an information pro- 
cessing model 

Various modalities appropriate to learning by LD pupils- 

Th6orettcffl foundation to methodology in special 
edy£ati,on ■ - ■ - % 

^inKWated experience'. in -teaching LO pupils * ^^^^ 
' In-school practical experience in teaching LD pupils 
Norma^l child deve^:OPfT)ent 



0.00 



-37.50 



-37.50 



62.50 



'^*^5.00 
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Summary of €6CI Program Components Discrepancy -Scores 



Elementary 



Secondary 



Introductory education Cour^ev«i\rk 

Early field exper^ience (teacher aides) 

Teaching methods (general) . ^ 

Special teaching methods tteaching 
-.^ ^33^^ areas) 

Microteachinjg 

Student teaching^ ^ ' * ^ 



^^06 


5.00 


42.63 


130.29 


65.67 


49.96 


,68J2 


ltf5.85 


0.02- 


• 

Vl2.46 


' ,-43'. 34 


50.53 



i 



9 
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^ / • . , ReGOiTinencfations ^ • ' ' 

• Given ,the myriad of data reported in the findings, the* task of inter- 

^^•T)retati9n' has beeg particularly onerous. .Even though the task hafs been diffi- 
» 

cult, recoiTinendations for program revision w6re developed. These rec6rfinenda- 
tioQS were drawn primarily from the discrepancy scores for each program. 
Secondary emphasis h9wever,was placed on .descriptive data and written comments 
' of former stuc^ents as well as the cumulative ratings from supervisors of these 
individuals. Suggestions and comments for each program area wtU be grouped 

together to facilitate interpretation. 

r • 

Agrici/I^ural Education , rx 

- ' ^ former students ifi AgEd report theVr V^e^ar^ion for teaching was 

both relevant and effective'. In terms of the follow-up survey, this program 

/does not suffer from programatic ^deficiencies or ineffective instruction. #. 

\ * 

Perhaps of some interest *for program review are the instructional components 
i(|^ntified by the moderate discrepancy scores for the general teaching ^ 
skills: "H^^aining effective teacher-learner relationships" and "Dealing . 
with special learning problems in regular classes." These teaching skills ^ 
werfi*&>so cited ,in the specific' component of the questionnaire as being - 
ainong the most importaM responsibilities for first year teachers in 
Agricultural Education. As-perceived by former students, this survey indi- 
cates, that AgEd faculty members are successfully preparing their teaching 
candidates for^the challenges of the Vocational Agriculture classroom/^nd 
Future Farmers Organization (FFA). ^ ' , 



Educational Curriculum and Instruction 

Recent Mrtification recipients in EDCI have pro.vided a number of 



: i|r 



positive su^stions for program review and revision. In the elementary 



program aVea» discrepancy values h^ve suggested a need for Revising or * 
adding instructional con|5onents. ce'^ated to the following teaching sWlls: 
Maintaining effective teacher-administrator relaJtTonshfps 
Maintaining effective teacher-parent (community) relationships 
'Recognizing power stmc^&efe'of schoal ^ ^ — — ^ 
Maintaining discipline 

Interpreting results of assessments or tests 
Pretesting for individualization 

♦ 

Understanding legal requirements and liabilities of teaching . ' * 
Rea-ding instruction ' ^ ^ . ^ ■ ' 

Dealing with special learning problems in regular classes 
Working with cross-cultural learners , ' ' 

Written comments from elementary level respondents -confirm many of 
these areas of concern regarding the program they experienced. ^ On a positive 
note,' a number of t^>ese issues have^ been- addressed by the elementary program • 
area faculty, and gurricwlar revision efforts are either underway or have 
been completed sinca 1'976. . ^ 

J ' ■ 

Discrepancy scores for the secondary level program tn EDCI indicate 
• * •» 

the need forN revising or adding curricular components related to these teaching 
skins:>\< • • ' ! ' 

♦ 1 Maintaining effective teacher-learner relationsh1t>s • 
# Maintaining effective teacher-teacher relationships 

Maintaining effective teacher-administrator relationships 
'-Maintaining effective teacher-parent^X^^finmuni ty) relationships 
Maintaining discipline ^ . 

Reading' instruction . 
-e Dealing with special learning problems in regular cla^.ses 

Working with cross-cultural learner^ •* ^ 



As with the elementary program in EDCI, written comments f rpm' secogdary 
certificate recipients corrobra-te the shortcomings in the program they ^ 
experienced.- In addition, t;htf secondary program component, early field 
experience, received a high' discrepancy rating. ^This rating is justified 
since merrters of this survey sample did not expedience an early field 
experience. .The early field experience for jsecondary majors commensed, ' . 
spring" semester, 1977. Moreover, a similar situation 'occurred regarding * 
th* "special teaching methods" program component; 1974-75 respondents wer.e • 
unable to assess the quali.'^)f this program component "since the courses ^ 
tEDCI 401-407) were not offered on a 'continuing basis until the Fall semester, 
19,75. .Although a number of program adjustments have already beer\ initiated- 
.these observations and recommendations are offered for consideration" to 
the elementary affd secondary program areas of Educatiyal Curriculum and 
Instruction for their consideration. 



Ediicational Psychology 
^ Provisional- certification respondents to this: survey have indicated 

the need for program revision related to the LLD curriculum. Five general 
•teaching skills were identified^because the discrepancy scores for these 

skills were of sufficient .magnitude to sfgnal" the neei for curriculum 

revision., f^ese components include; 

Evaluating one's instructtbn " ^ * 



• Pretesting for individualization 
Understanding legal 
Reading instruction 



Understanding legal r#|uirements and liabilities of teachlf^ 



4 

w 

Working with cross-cultural learners 



• It must be noted- however, that since the number of responses (N=13) 
was so diminutive, - strict adherence to this .decision-rulfe is questionable, 
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Therefore, the follow-up committee reconinends that these curricylar pro- 
^*am components.be reviewed carefully by the Educational Psychology faculty 
responsible for the UD certificatio'n program, 

r ■ ■ ■ 

Physical egication 



Health and Pi 

Discrepancy ,scores deteVTnlned from responses of former HPE students 
• suggest. the need for revising -Or adding five general instructional components 
to the undergraduate- certification programs. These Instructional components 
relate to the following teaching >skil Is : 

Maintaining effective tiacher-administrator relationships' 
Maintaining effective teacher-ji^rent, (community) relationships 
Maintaining discipline-^ 

Understanding legal requirements and Ifabilities of teaching 

Dealing with, special learn^g problems in regular classes 

In addition, reponses on the specific component of the HPE questionnaire 

signal the need fpr curriculum Review of the components dealing with: - 

Chronic and degeneratC-xiisedses ' . 

Mood mMlffers , ' ' ,\^^ 

Organizing physical education activities involving aWhery; 
.dance, golf, and wrestling , 

Exercise physiology 

Motor learning ' . 
These recommendations are offered to' the Health and Physical Education 
faculty for their review and consideration. % 

Industrial Education 

Instructional components for four general teaching skills of the 
undergraduate teacher preparation program \t\ I£d were identified from th'e 
analysis of data as being in need of reviston. These it^structlonal components 

4o' 
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Inc-lude: :.. . ^ * ' ' * 

• • • - . 

^ • Maintaining effective teacher-parent (communjty) relationships 

l^cognizing power structure of schooT ^ ' 

Maintaining discipline 

Reading instruction 
While the discrepancy 'values for these teaching skills were of sufficient 
magnitude to warrant these recomnoendations, the number of responses - (N=9)' 
from which the values were derived is so small that perhaps careful review 
is more^ppropriate than the recommendations to revise the curriculum-. ' 

In addition, responses on the specific components of the lEd question- 
naire suggest the need for curriculum review of the instructional components 
dealing with; - ' ^ 

' ^ ^ Maintaining machinery and equipment 

Managing shop funds ^ 

Aviation . ' 

Industrial Plastics* 

Power Mechanics * 
These recommendations are offered to the Industrial Education faculty 
for th^lr review and consideration. 

This report represents a significant outlay of personal effort and 
commitment on the par;t of former students and supervisors,^ wh^/responded to 
the jurvey, andjn partlcular.of Mr. Pat Gatons, a graduate assistant 
In EDCI who was responsible for compiling and organizing the data obtained from 
the numerous mailings. Because of the effort, and coirmitment exhibited,. - 
the follow-up comnlttee. strongly encourages the programs examined to , 
carefully review this document, cortsidering the imp! Ications Jt has for Im- 
proving their teacher preparation programsat Texa^ A&M University. 
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Timetable of Evints f6 



r Fol low-Up Survey 



Event 



Propos^fed 
' Date 



Actual 
Date ' 



Decision to ConilucttSurvey / ' . 9/10/76 

Decision to Survey Superyisor^f Recent tSraduates^ 9/30/76 

First Draft of Instruments Completed , ' ' \. - 9/30/7^ 

List of Provisional Certificate .Applicants C#ipiTed* ^ 9/30/76 

Instruments Rev-iewed. by Committee and Panel 10/15/76 

Addresses of Students Compiled - 10/15/76 

Final Draft of Instruments Completed ^ • ^ 10/30/76 

Cover Letter Developed and Duplicated ♦ 10/30/76 

Instruments Duplicated / *' 11/15/76 

^initial Mailout tp Certificate Recipients - , 11/20776 

Decision to Make Second Ma^fct 1/5/77 

.Telephone Non-Respondents * . ^ lV5/77 - 

. ' , ^ . , : 1/20/77 

-Second Mailout Conducted if Necessary * $ 2/1/77 

Mailout to Supervisors of Certificate Recipients 2/1/77 

Results Compiled -3/10/77 

Summary of Resportses Mafled tq Respondents ' 4/1/^7 

Pre^limlnary Report to Follow-up Committee ^ 4/1/7J 

Composite Report of Follow-up to Qean and C.T.E. * - , 4/20/77 
, ». " * 

Draft of Procedures for Departmental .Follow-up Efforts * 

Completed / 5/20/77 

Instrument Qevelopment - Initial Phase for Professional 

Certificates , , _ . 6/20/77 

First Draft of Instruments Reviewed by Committee and Panel 

Within Each Department ^ . ^. * 7/20/77- 

F-inal Draft of Instruments for Reci plents of Prt)fessio/iar ' 

Cer'tif icates-^Developed . , 8/20/77 



/ 9/1 0/76 
9/3Q/76 ■ 
'.. 9/30/ f 6 • 
9/30//6 - 
10/15/71; ' 
10/15/76 
fo/30/76 ^ 
12/1/76 
12/14/76 
12/15/76 
' 2/1/77 



A/]8/77 
\ 5/10/77 
. 5/1E/77 
4/1/77 
"6/20/77 
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, Itemized Expenses for Conducting Followrup Survey ^ 



^ Cost of Instruments 
-V used Tn survey 



ejj^elc 



elo.pes 



posjige 
cover letters 
computer funds 



1838, inst X 15.6 cerrts/inst. $ -286. 
2566 envelopes "X, .OZ^ost/envelqpe 51 , 

333, 



f 256l6 letters X .O3'cost/letter 

1 



cost/response for this survey- excluding person^ costs 



300 



73 • 

32" 
58 

90 - 
00 



$>,ai9. 
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^ $1 .29 
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" ^ • 50 ■ '/ 

\ . ' FOLLOW-UP QUESttSlNAIRE' • '* 

Survey of Teacher Education Programs v . . 

At^Texas A^^ University > - * ' ' 

This questionpire wa^s developed to obtatoMnformaljion on .the^ff^^tmness of 
the N^'arious teacher preparation programs offered- by Texas A&M University. With , 
your help, inforraatiofi obtained from these questionnaires will be ijsed to evaluate 
the currtculum of each program. - *. ' ' • . ^ 

. ^ ^ Background Information " - ' \ _ , 

"3"^-^ - . - ^ ^ 

Current mailing address ^ ' - " . ^ f Zjp qq^q ( ^ )\ 

Yq^r graduated from Texas A& M , ^ ' ' ' , 

* " * *" « " 

Current occupatipnal status (^eck as many as ne^dedV ' * 

Teaching eliementary^chool ( ) ^ • \ ^ ' 

Teaching mijddle or jUnto^^ high school ( ) ^ / • ' 

TeacMng high school ( )" / ^ ' • • 

.^teaching junior college or post secondary ( ^ * • ' ^ 

Qraduate education (getting an advanced degree) ( ) - 
Other'^ ) please specify • ^ 



Address of ourrent ichool or other place of work' 



MPJE:, If you aVe nojt teaching or working jn dn in|t»^iictional caparjty' you iimy ' • 
* ' elect not to complete the remainder of this survey. However, we do want • * 
to kr^w-your curre/i,t address, and occupational status."' So please remit 
the#Drm 'to us, ^ . ' * / 

w 
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GENERAL TEACHING SKILI^ 



^ The folJowlnq data presentation represents a total compilation of all responses ex- 
^ proHncd ill porcentaqes. It may be of interes-t to you that approximately 57 percent 
of all individual^'. responding to this survey are engaged in teaching. . 



NECESSITY 



EFFECTIVENESS 



< 

(D 
H 

3 

(D 
0 
(D 

to 

W 
0) 

<4 



My rating of the 
necessity of- this 
skill is: 



My preparation on 
this skill -^as: 



O 
(A 



D 

-a 
o 
a 
a 



O 

pi 



< 
< 

D 

(T> 
O 

01 



0 ^ ^ 


i 










• 


/v. 







Teaching Skills in: 



Maintaining effective 
learner relationships 



^ teacher- 



Maintaining effective teacher- 
teacher relationships 

Maintaining effective teacher- 
administrator relationships 

Maintaining effective teacher* 
parent (community) relationships 

Identifying teacher's attiitudes 
affecting learner |t>ehavior 

Ident^if^ing learr^er- attitudes - 
affecting teacher behavigr 



< 




un 




< 




H> 


D 






Hi 


a 


(D 




< 


(t) , 


(t> 


H> ' 


< 




0 


o 


H> ft 




(D 


ft 




(D ' 




Hi 




a 


O 


SJ 


Hi 


< 




ft 


(D 


(D 




a 




Hi 


O 






^ - 


Hi 


ft 








(D 










O 


< 








ft 










< 
(9 



V 



Recogjiizing power structure 
of^school ' _ - . 

Maintaining discipline' 

ApfJlying different instructional 
methods - • ^ 



Using'audio-visual media 
Giving direction^ ' 
Losson planning 
Unit plaryriing 
Using objectives 
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NECESSITY. 
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■ EFFECTIVENESS 



♦1 



(b 
ft 

' tn 
PI 



My rating of the* . 
necessity of this 
skill is: 

% 



^y pr^aration on 
this* skill was: 



; J 

u 
(b 

fi$ 



ft 



r3 -4, 



■[5 
o 

0) 

w 




1. 



< 

H 
< 

r 

o 



CD 

fD 
O 
ft. 

< 



C 
D 

a 

n 



Teaching Skills in: 







i 





Applying human development '^^ 
*tp instruction 

ApplJ'ing learning principles* tg^ 
instruction 



Discussing controversial issues 

Developing asses srr^enti or 
testihg devic^ 

Interpreting results of 
assessments or tests " ^ • 

Evaluating one's instruction' 

Evaluating. curi!*icular materials 

Pretesting for " individualization 

Using standardized test results 

Understanding legal requirements 
and liabilities of teaching 

Reading instruction 

Dealing with, special learning 
problems in^ regular classes 

Working with cross-cultV'al • 
learners 

Reading professional 'jouirnals , 

ProfessionlTlism iBtarkshop par- 
ticipation, using professional 
journals, participating in 
professional organizations) 



(D 
H» 
H) 

O 
ft 

< 



< 

(0 

n 
ft 

< 



-7^ 



ERLC 



5^5 



Sperific Comppnenft - AgEd ' . . 53, 



Information Form 



rm ' 

InHlrurt ions: From the* list of 18 teaching respotisibiltties listed below; please 



indicate,, by raak, the .five (5) you believe are most' needed l)y a first ' 
year teacher. For example, if you tjiink **Maklng home visits!* 'is the 
'area needed mos_t^_you would place a 1 in the blank preceeding that item. 

• • • « * 

1. Serving as advisor to young farmer chapter.. V*' 

2. Developing good school and community relatio,n^ (students; patents, 
teachers, etG^,,^-^^ \ , ^ ' ^ 

'Kr Obtaining ej^uj^entr teaching supplies," etc. ' 

4. lH»termlnln^^ wlinr to teach and when to teach it. - ^ ' 

I'V.i I ii;4t I TiH students (tests and grades). 

6. '- Obtaining t^eaching aids *and materials. ^'"^ - > 

7. Financing FFA Cha'ptfer. 

•I 

Handling discipline problems. 



*9. Orga^iizing an Advisory Committee f9r vocational agriculture. 

' 10. Helping students dev^'op s(i^r\/ised farming projects. 

IK ^^-ganizing an adult edu^:ation prffgrjE 

12. Keeping prajec t Record books. ^ - 
13.. Compl,eting* FFA applications for awards. 



14. Developing a filing system. 

13. Keeping an inventory of supplies aqd -equipment . 

16. Organizing a young farmer chapter. 

17. -^ Making home 'visits.*' 

18t Keeping records and making VA reports. w 



Other:^ 'Jj^ease use this space to write ""suggestions you think would be 'helpful to us. 
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Please respond to the folli^^ing items, on both sc'ales,. In this se'ct^on 
you urc asked to Vat? the importance and effectiveness of program" compone'nts ' " 
in tfio toaLher preparation program you experiBnoed. If you di(fn.ot participate 
in Lhtf (TXfwrienco circle NE (not experienced). . » 



This 

WclS 

in my 



experience 

imp'Ortant^ 

preparation 



< 



•a 
o 



O 



o 

, n) 



3 



■a 
o 

3 



< 

c . 

3 v; 



3 




Program Components- 



NE Jntrojjuctory education 
coursework ' 

NE Early field experience 
(teacher aide) ^ 

NE TeachiTig methods 
(general ) 

NE Special teaching . 
^ , method? (teadhing . 
-afield or areas) 

NE Microteaching 

NE Student Teaching 



This experience 
"was effectively 
organized 
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fD 
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CD 
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fD 




Q 


^ CD 


fD 








n 


o. 












fD 








Q. 
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Elementary Teachers^: Please rate the preparation you' received' i n the area of 
specialization 



very adequate 



very inadequate 



Secondary -Teactiers : .Please r^ate your preparaticm in * 

First teaching field (please name) ' ^ 

very adequate ^ > g v^ry inadequate 



Second teaching, field (please n^ime) 



. very adequate 



very inadequate 



What needs t)e changed or ddded\o the teacher etlucation program^ at Texas 
'A&M Un'i versity? ^ - - 
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Please respond to the following items on berth, scales. In this section you 
are-asked to rate the :importance 'and. effectiveness of program components in the 
*LLD teacher preparation program you experienced. ^ * 



llRportance to' 
Role as 
LLD Teacher 



Effectiveness jof your 
TAMU Preparation as * 
an LLD Teacher , 



< 
••3 



3 
(J 



O 
-5 



3 



C - 
3 

fD 

O 

CL 

a 



'A 



I' 

O 



< 
(V 

c 

3 



o 



/I 



Program ComponenH 



Characteristics of ^xcepti onal & 
, handicapped pupils ||^ 

Administrative arrangements irsed 
vin special education (e.g. 
resource rooms, consulting _ 
teachers, etc. ) . * 

Normal 1-earning & its relation- 
sh1p\ to LD 'p;;pi Is 



< 

fD 

fD 
-h 
-h 
fD 
O 
r+ 

5. 



fD 

i? 

O 

< * 

fD 



C 
3 
CL 
fD 
O 

fD 



fD 



fD 
O 



< 
fD 

% • 



< 
fD 

.5 



3 
fD 
-h 
-h 
fD 
O 



< 
fD 



Abnormal learning a,ti 1 izi ng -an 
information processing model 



Various modalities appropriat-e 
to learnir^g by LD pupiU, 0 



Theoretical foundation to metho- 
dology in, special education 



Simulated experience in teaching 
LD' pupi Is * , 



^In-school practical experience 
"in teaching LD ptjpils 



'Normal child development 
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Specific Component - HPE 56 
HEALTH AND PHYSICAL EDUCATION TEACHER QUESTIONNAIRE COMPONENT 



This portion of tho- questionnaire was develoojfe to obtain information on 
the toachinq of fectiv^iness of recent -graduates o^our teacher education pro- ' 
Mr«un-in the Uepartmerft of Health and Physiol Education and obtain information' 
on how wu.miyht better prepare future teachers in Phys'icai Education, if you' are 
certified in Health and Ph:^£cal Education complete the following section^ 



Please check your knowledge level and performance level 'for each of fhe 
physical education activiti-es listed below. Add .additional activities you feel 
important under other, (Knl:^ ledge Level — Sufficient to teach activity). 
(Performance Level — Sufficient to demonstrate skills). i 



ge Level 



o 
o 
a 



a 

% 
c 

rr 
O 



a 



c 



PViysical Education Activity 



Archfery 



Badnuntoo 
Basketb^l^ 
Dance , 



3clf 
£o?ce 



i 



So^tbalL 



Swimming* 
Speedball 



Touch Football/Flag Football 
Tennis 

Track and Field , $< 

Volleyball 

Weigjit Training 

Wrestling 

Other 



Performance Level 



0 
0 

a 



a 

Q 

c 

rr 
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Please check your coaching Igvel in each of the sports listed below. Add 
ddditlonal sports you feel . important, * • \ • 



Athletic Sport 



Cogctring Level 



Basketball 

Foofbal 1 

Track and Field 

Volleyball 

Other 



CD 
O 

o 



c 

rl- 



3 

c 

rt- 



Please check ypur level of ability t,o apply to' the teaxhing of Physical 
Education activitie$ your knowledge In; . ■ . , 
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Object Area 



Athletic Injuries ' ^ ' 
. Exercise Physiology 
>f4tness ? 
Health Education 
Kilta^iologit 
•Motw^^earning 
Ski 1.1 Analysis' 
Testi and Measurernents 



6-^ 



Abil ity to apply knowledge 



in : 



o 
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HEALTH EDUCATION fEACHER CDESTIONNA«lE COMPONENT 



This portion of the^^^estiormaire was develc^d to obtain information on 
the teaching pffectiyeriess of recent gradijates of oxir teacher^ educati6n program 
'in th^ Departaent of Health and Physical Education emd obtain infoxsation.on 
bow we might better prepare futxire teachers in Health Education. If yog eu?^ 
certified in Healtli Education conplete the following section ^ 



Please check your coirpetency' le\cel for teaching each Health Content 
listed below. Feel free to add any content ^areas you feel id|)Qrtant. 



'Content Area 



Conpe'tency L^vel 



2^ 

0 

a 



> 



a 

• C 




Chronic and Degenerate Diseases 
Coimnunity Health 
Consxjnjpr Health - 
Environmental Health ^ ^ 



V 



i 



Growth, and •Developinent 
Human Sexuality 
'Mental Health 
Mood Modifie-rs 
Nutrition 
'Physical Fitnes^ 
Safety 



Other 
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This portion of the questionnaire was developed to obtain information^ 
on the teachin^^ffecti veness ^ recent 'graduates of our teacher education 
program in the Department of Industrial Education and to obtain information 
on how we might better prepare future teachers in Industrial Education. 



Importance to 
'-^le as^ 
^ JED Teacher 





L 


i. 




1 

UJ 






iD 


E3 


:x 


n 


po 




a. 








ri- 






ant 



♦ Program Components 

Organize jndustrial Arts clubs 
Sponsor Industrial Arts- clubs 
Inventory materials & supplies 
Purcha'se materials & supplies 
Maintain' machinery & equipment 
Manage shop funds ^ 

Encourage individual 'student research 

Encourage student group research 

U5e mass production activities 

Locate and use industrial persons as 
resources for class 

Sevelop instructional materials 

Eval uate student progress 

Cope with inultiple activities* 
simultaneously 

Others (specify) 



Effectiveness of 
your TAMU Prepar- 
ation as an I ED 
Teacher 





B 


3 


Q. 
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a> 
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Specific Component' - I£d 



Preparation 



Ql X 
O 3^ 

^ o n 

o 3 3- 
c -o 

o o 

c+ 3 

0> 3 c+ 
O c+ 3" 
3- V» rt> 

v> 



Program Components 

m 

General shop 
, Woods 
' l^rdf tiny 

Metals* & welding 
" Power mechanics 
J Crafts 

: ^ Industrial plastics ^ 
Elect^tti ty/rtettronics 

^ Graphic arts 

^ Photography 

' Manufacturing 
Construction 
Aviation' * < 
Other (speci-fy) • ' 



Ql 

rt> 

X) 

c 

Oi 
rf 
ft) 



O 

o 

Gl 



3 




a. 



Has aTi if adequate-: preparation in one or more of the program components 
listed aliove: ^ ' . ^ / • 

(1) persua<led you. not to apply for ^n attractive position? 
lYes' ^ He ' • ' ' " 

(2) resulted In W)t'being selected for an 'dttracti ve p6sition? ^ 
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FOLLOW-OP QUESTIONNAIRE FOR SUPERVISORS -OF 
Recent Graduates of Teacher Education . 



Programs' at Texas 



This questionnaire was developed to obtain information orv the teaching 
effectiveness of reicent graduates of our teacher eduqaticin program 'at ' 
TAMU. .The information obtained from ^hese cjuestionnair^s will fe^ u^^d 
to evaluate the various, components^ of "thp program^ % • . 

\ ^ . ' ' ^ j 

Feel free to make additional comments - \ - . 



Background Information 



N^une of graduate 



^ Title of individual filling: out this evaluation (check one.) 



Principal ( .) 
Assistajnt Principal ( ) \ 
Department Head ( ) 
Other- ( ) Please Specify 



Current occupational status of graduate (checV one) 



Teaching elementary school ^ 
Teaclirng middle or .junior high school ( ) 
Teaching .high school (t ) 

Teaching jur^ior college or post secondary ( ) 
Other ( ) please- specify ^ 



Subjects .^iurrently taught by 'graduate, 
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GENERAL TfiACHING SKHiLS 

Directions: Please respond to the following items by placing an (X) 
on the appropriate blank of the scale. 

' ^' . - EFFEdTIVENESS- 



Teaching Skills in: 



Teacher's performance 
on^^his skill is: 
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H 


H) 


P> 




H) 


H 




a> 
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ft • 






AT 




ct 






AT 




« 





Maintaining effecti^ teacher-^ 
learner relationships 

Maintaining effective teacher- 
teacher r^lationshipjs 

Maintaining effective teacher- 
administrator relationships 

P4aintaining effective teacher- 
parent (conmiunity) relationships 

Identifying teacher** attitudes 
affecting learner b^havibV * 

Identifying learner , attitudes 
affecting teacher behavior 

Recognizing pow^r str^^ure 
of School 

Maintaining discipljLne 

Applying different instructional 
methods 

Using audio-visual inedia 
•Giving directions ^ - ^ - 

Lesson planning 
Unit planning 
Using objectives 
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EFF^TIVENESS 

Teac^h:' s Performance^ 
oh^^is sHill is: 



1 N 



Teachi^ Ski,^lls in: 



Applying Ijuman de\^elop0ient 
to* instruction 



' 1 



f 

' ft 

CD. 



b{ . (t) , 
^ -Hi 

*" .0 

M ft 

(0 



^plying learning principlesr 
instruction * . 

Ditecus^ng controversial issues 

Developing assessments or 
* testing devices , ^ . 

^Inlierpretihg ^j^Lts of 
a^sGSsntents or tests- • - 

* 

Evaluc^tfng one's ins^trwction ^ 

Evaluatijig curricular materials^ 

V f^xietesting for individualization* 

Using s'tandardized test i-esulta 

Understanding il^gal requirenv&nts 
and liabili-tVei of teaching ^ 



Reading ^ 




tion 



Dealing, with specj.al learning .1 
problems ijf' regular classes 



Working 
learners 



with -c/bs5-GUltural * 
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Reefc^ing professional journal^.- • ^ 

- Prof e'ssiortaliarr {^l^^hog J)artici-pa- 
tion, us i n^^ jqf es s ional journatls/^ 
participart?in||in professional^ ' 

, organizatioi^s) 

/OVERALL RATIYJG OF 'piACHING SKILL 




1^ 



V 



*| , COLLfeQE OF EDUCATION 

'cOLLcAf ^^TATION TEXAS 77843 



^Office of 

The DtAN 
/ (713) 845.>3n 



December 15, 1976 



1 



Teache^ Cerf if icate^^^ecipients 

From 1974-75 and 19i|^-76 ^ ' ' 

Dear Former Student: 

The College of Education at Texas A&M'^Pniversity is 
conducting an assessment of the '^aTrioqs teacher pre- 
paration programs offefced by the College. One .of the 
^ 'most important components- of this eya luation "is;- the 
survey of opinions of recent gradi^ates, like yourself, 
Qoncerning4 tlje quality ot the teacher preparation pro- 
- gram you experienced Your ratings and responses will 
' sigy)i'f icantly strengthen the program itself. • , 

Please assist the College with this self-evaluAtion., 
by jpontplet^Jig the enclosed questi(gpt^aire and remit- - ^ 
ting it to us. ^fTT^k you for your consideration and - / 
coof>eration. ' ^ . . ' V 

V^ry truly, yours, ^ ^ 

Fran)c#W. R. Hubert' , . • . . ^ 

Dean - . ^ ' 

^ * 

Enclosljre " . ' 
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Tw Dj:PAtTM6Nr or Education At ' . 0 

CUtRICULUM AND lNSTl(bCTION 



• February 18, 197> ' 



Teacher CertifJ^ate 
From 1974-75 afd 1975-76 



Redpteqts 



Dear Former Stlide^t: 

^ . • ^ - . . •• ;^ ■ ' 

. Approximately); one-month ago the College of Education initiated a ' 
follow-up survey of teacher certification recipients from 1974-75 an^ 
1975-76. Thi.s fol.lov^-ip effort was* developed .tO; provide our departmefft 
with infoVinatipR^ eva1u||^ the components of the existing certificition* 
program., . ^ ' , " ' ^ J\r " 

Presently, the returned questtohniires do not include a response from 
yaii. Although we ^ttemptelj to mail you *,^6py of the quesMonnaire, it is 
quite po^irte that y#f naver received i<7 .Since we feel your perceptions 
about the prbgram^are very important to Wis evaluation-, we h^v^ taken -the 
liberty to send you* another questionnaire. N ^ ' . 



If you are not frjrrently teachi^ig or working in an instructlorial 
kpacity. you may elect to complete only the backgrbund portion of t^e\$^ 
^est1onnair£. However, you certainly are free to complete the entirt' 
form. Thank you for your time and^ cooperation. - . ^ ' 

Sincerely, . ^ ' - . ^ • 



Robert E. Shutes 
Head, EDCI Departwent 



V 



^ TFXAS A&M RnIVEHSITY ^ 

CpLLEGE OF^ EDUCATION * ^ 



ICOULEOC STATION. TtXA% 77843 



Ojfdt of • c ^ , ' / ' ^ K<x>m 701 

THETDcPARTMrNT QF ' . ' ^ . ^ - . ^ Hjrnagtoo ncUicaHofi Center 

EOUrATIONAI. RSYCHOLOCY . ^ ^ ' " J^^onc Rj5 1831 

' V . * . ' ' 



Februafx 18, 1977 . ^ ^ 



Teacher Certifitate Recipients 
From 197^75 .andHfl 973-76 • ^ 



•Qean Former Stadeiit^ 



/ Apprpximately one month ago t,he Colleqe.of WucajEion. initiated ^d'' 
fpllow-up survey .of teacher certification recipients from 1974-75 and 
1975-76. Thi-'S follow-up jBffbrjt was, developed -to provide our department 
A^ith information to e^/aTuate the cortT|)q|pnts of the exi sting* certification 
•progfam. * * 



Presentlytv!^ re.tj^rned questionnaires do not, include a response from 
yoUA Alt+iough w^ttempted to mail yo,u a copy of the ques'tiorpnaire* it is 
^ qui^te possible that you never f:§ce1ved it<, - Since we \f eel your perc^tions 
jib'qgt' the prograjn are-very iir^.ortant to this evaluation, we have 'taken the' 
^ ^ i ^libftrty .to^^nd yol^^npther questtoripaire. - ' . , ' , * ' • 

•\ ;^ If^ you are riot ^urrenj:ly \fea'cT)T;ig"'itKL"fforking i n.an, ii||^ . 

\ C^patity '^li may elect to complete. only the background portion of the-- 

^ *' flt^tionnaire. ^loy^ever, you certainly are-free'to complete the entire 
' ' . . form. Thank .you for your time and cooperation. ^ t ^ 

' ; * ' ^ . ' ' \ , . ^ ^ ' ' ' 

\^ • SinceV^ely, - ^ ' 




;Apthur J. Roach , . ■ • " - " ,^ 

'Hea(l, EPSY'Departtnetit . ... 



TEXAS A&M UNJVER,SITY 
c6l^^^6e of education 

COLLCOC STATION. TU^At 77«49 



HiALTM Am PhyScal Education 
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February 18, 1977 



Teacf)er- Certificate Recipients 
Vrm 1974-75 and 1975-76 



Dear Former Student: ' ^ - ' ^ ^ 

Approxlma^ly one month ago the College of Education* initiated a 
foUow-up survey of teacher certification recip^iefits from l?i74-75 and 
1975-76. This follow-up effort was developed to provide our department* 
with information to evaluate the. compojoents of the existing certification- 
program. 

Presently, the returned questionnaires do no^ include a response from- 
you. ♦Although we attempted to mailiyou, a copy of the questl^nniire, it is 
quite possible that you never received it. Sitlte we feel 'your perceptions . 
about the program- are very Important to this evaluation, we >iave taken the . 
liberty to ^'^nd' you another questionnaire. 

If you are not currently teathifig or working Mn an instructional 
capacity you may elect to complete onl^ the background^oprtion i)f ^e 
questionnaire. ^However, you certainly ar^ free to c^omprete the entire 
form. Thank yoU for your time tnd cooperation. * 



Sincerely, . 




Carl W. L^i^diss 
Head,. MllE#«partment 
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DtpMttment ff^ / 
lNi>usmAL'jij|ffs EckKunoN 

yOCATKWAL ilciDOSTIiAL EDUCATION 

TkCBMiCAL Education . 



Telephone Tl^^^iSOOie 
^ Room 620. Htrrington 
Education Center 



Tebruary 18/ 1977 



\ ) 

Teacher CerNflcate Recipients 

FrojTi 1974-75 Wid 1975-76 ' , ^ . ^ 

tident : , ^ * 

imately one month ago^the College of Education Initlatedli, 
survey of teacher certiflca^n recipients from 1974-75 and 
'l/nis foVlow-up effort was developed ta provide our department 
*w1th/ information to evaluate the components of the existing certification 
program. *' 

\ - " ' m 

' ' Pres^tly, the retarned questionnaires do not fnclude a response from 
you. Although we attempted to mail you a copy<vof the questionnaire, it is 
quite possible-.that you never received it. Since we f^l your perceptions 

"about the progr^w^are very Important to this evaluation, 'we have taken .^the 
liberty to send you another questionhatre, ^^ 




CtV^f 



.If you -are not currently .teaching or .working in an 1nstructl6nal 
' capacity you may eledt to complete only background portly of the 
qajfistionnaire.. ■ ItoweveVt you.cerf&lnly are/free to*complete ^he entire 
^*fonn. Thaolc ycj^Uifor your t.1me and (ffioperation. * 

Sincerely,/ . ^ * , ^ 



TEXAS A&M UNIVERSITY 

COLUEGET OF EDUCATIOT^ 

COUCtGE STATipN TEXAS 77B43 



'Offset of 
The DfeAN 
(71J) 845-5311 



May 12, 1977 . 



Principals of Teacher 
Certificate Recipients 
From 1974-75 and 1975-76 



Dear Principal : 



Re^rentiy you- assisted tl>e College of Education', Texas 
' ^A&PJ^' University with an evaluation of the teacher cer- 
v^tif icati.on programs offe-red by this institution. Allow 
•roe to thank you for your attention and service to this 
evaluation. ..We regard highly the information that you 
and your colleagues have provided, and feel these data 
'will play sigaificant roles in assessing the various 
program components of oui; undergraduate teacher pfrep^ 
^ aration curricula,. ^ 

> 

Enclosed is a summap^ry of responses expressed in percent- 
* age values which we- received frop the principals who 
reSpondecJ to the survey.. cursory examination of these 
results suggests areas of strength as well as areas -of 
coTicern. * * » ' . X ' , 

» 

''Again/ we thank you very much for this service .you have 
provided, -and we^hope that you yill have a good summer 
i;i*77.' * ' ^ ^ 

. ^ 1, * ' ' ' ' . 

Very tful^^ yours, . c 



Jrank W. R. Hubert 



Enclosure 
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GENERAL TEACHING' SKILLS 



*Th* following data presentation represents a total co»0ilation ef alT responses 
expressed as percentages. It may be of interest to yoiK that approximately 73 • 
percent of the supervisors icontacted responded to t-his request. ' * . 



n 



< 



B 



3 



n 



< 



Maintaining effective teacher-learner relationships 

Maintaining' effective teacher-teacher relationships ^ 

Maintaining effective teacher-administrator relationshvps 

Maintaining effecti ve ieacher-parent (conrnunityT^ , 
relationships 

V V ' 

Identifying teacher's attitudes affecting learner 
behavior 

i 

Identifying learner attitudes affecting teacher behavior 

Recognizing power structure of school - 

Maintaining discipline 

Applying different instructional methods 

Using audio-visual media 

Giving directions ^ ' 

Lesson planning s 

Unit, planning r . 

ps^n^ objecti\Aes * , ^ ^ 

Applying human developmfent to instruction 
Applying learning principles to inst^u(|tion 
Discussing controversial iss\jes 

« 

Developing assessmertts or testing devices ' . 
Interpretirfg i*esults of assessments or tests 
'Evaluating pne»* s inst/uction 



92.4 



.2 T.4 



)r tests 



4. 



91 .-A 

93.3 5.7 l.a 



.87.5 11.0 1.4 



sVg VLQ 1 .9 

84.5 14.5 1 .0 

90.4 8.6 1 .0 

82.8"14.8 2.4 



7.5 12.5 • 0.0 



811 lid JLl 

93.8 5.3 1,0 

91 .9 7.6 _0^5 
93.3 6.7 0.0 
93.3 6.2 0.5 
8974 lO.-O a.5 

1 , — « 

92.5 _6_. q J^5 
84. 9 14.0 ^ 1.1 
84.3 14.7 1.0 
BT^e 11.8 1.1 
88.3 10.7 J.O 
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Evtaluating curricular materials 

Pretesting\ for individualization 

Using stdfidardized test results 

Understanding legal requirements and fiabilities 
of teaching 

Reading instruction • 

Deafing with special learning problems in ^ 
y^ular classes ^ * 



V 



Warkiflg with cro^s-culttTral 'learners 
.Reading professional journals 

Professionalism (workshop parrticip^tion, .using pro- 
fessional journals, participating in^professional 
organizations) 

OVERALL RATING OF TEACHER SKILL 



to UD -b 

O -h 

(-»■ 3 fD 

' -I. Q> n 

< 



1 




89.1 10.9 


0.0 


80.4 17.4 

• 


2.2 


82.3 17.1 








85.0 13.4* 


1.5 


88.6 10.8 


0.6 


on fl 1 7 A 
oU . o 1 / . D 


1 . 0 


86.2 12.8 


1.1 


78.6 T9.6 


1 .8 


88.0 11.0 


1-1 


93.0 5.5 





Oiftce of 
The Dean 
(U3) 841-5311 
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TEXAS A&M UNIVERSITY 
• COLLEGE OF EDUCATION 



.COUUEGE STATION TEXAS 77843 



May 12, 1977 ' > 



Teacher Certificate Recipifents / 
From 1974-75 and 1975-76 



Dear. Former Students: 



\ ■ 

tq a 



During the pa^st semester, yQU were requested tq assist- 
the dollege of Education wii^ a self-evalu^icm of the 
teacher certification programs offered undeii th^ aus- 
pices of the College and Texas AfM University. Permit 
me. to thank you for responding to this request. We feel 
the data' that you and the other graduates have provided 
are valuable and essential for evaluating the various 
teacher certification programs, 

r \ . * 

Enclosed is a summary of responses expressed in percent- 
age values from the 565 fbrmer graduates who responded 
to the survey. This summary suggests areas of strength 
as well as areas of concern. ^ 

Again, thank you for your^ cooperation and servic€fll.n 
assisting us with this evaluation program; and accept 
our best wishes for a good summer in '77. 

truly Vours, 



' Frank W. R. Hubert 
Dean' 

Enclo-sur^ 



if 
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GENERAL TEACHING SKILLS 



NECESSITi 

;V ' ^ ' 
My rating of \he 
necessity of tl; 
'skill ie. 



< 




c 


c 


< 




(D 










O 


a 








(!) 




(D 






W 




n 




D 


W 




a> 


c 






a 






O 








5 






a 






» 








o 




















0-1 










CP 










ary 




74^ 



The following data ^rosentati^gn represent^ ri total compilatirm of all responses iCX- 
pressed as percentaie's. •It may be of interest to you that approximately 57 percent 
of all individuals jrc'sponding J:o this survey are engaged m teaching;- . 



effectiv^:ness : 

My preparation on 
this 'skill wds":' 



Teaching Skills in: 
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72.3 25.7 0.7 Q.5 0.7 



38.7 52.5. 5.1 2.4 1.2 



50.8 45.0 2.9 0.2 1.0 

f 

55,6 39.3 3.:^ 1.0 1.0^ 

51.6 38.6 au'; ^ 1^ ^,7 

46,6 42.6 9\ 3 1.0 g. 5 

20,2 53^ 2q12 5.2- 1.3 

87,8 1(>.5 0.7 0.2 6.7 



^faintaining effective teachelt- 
learner relationships \' 

Maintaining effective teachers- 
teacher relationships * 

r^int^ining effective teacher- 
administrator relationships 



^Maintaininq effective ^eacher- 
parent (community) relationship's 

*Identifyir>g teacher's dttitudes 
affecting learner behavior 

Identifying le^^rner, att-itu^s ' 
affecting t,eacher behavior ' 



Recognizing power* structure 
of school 
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'Maintaining discipline 



Applying different instruct lonnL 
methods 

ITsinq audio-visual media 
Giving directions 
Lesson planning 
Unit planning 



Using objec 



14.6 58. ,0 12^ 11.7 3f2 
11.5 36.2 23.0 22.0 ^ZjlI 
12.2 37.3 20.2 23.4 \ 6.8 

12.7 33.0 19^, 6^ 25^ 8^8 

14'.5 53.7^ 18.a',10.8 3.0 



'11.4 43.3 18-^1 4.0 

7.6 27.9 30.6 23.7 10. 1 



15.9 33; J I ] .0 





33^9_ 47.2-l{^ r.O 
29^2 4315 9.3 12.8 ^5.2 
22. l' 58.1 IQ, 5. "^^.l. 2.2^ 
36'. 5^ 51^5 ' 5 .J^ ;5 .r 1. 7 
31.0 -64.5 6,6 _6.6 1.2 
^ 34.5 49.8 8.9 4.7 
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NECESSITY 

My rating of the , 
necessity of ^rie*^ 
skxll is: 
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Teachmq Skills m: 



. 75 

EFFE^-TI'V^NCSS 

My propcirat Jon on 
tlvis s»ki 11 w,i5^ : 
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Applying human developipent 
V:o instruction 

^.pplying leatrning, principles tq 
instruction ' 

Discu£:£incj controversial issues ' 

Developing a&sessnenf or 
testing devices 

interpreting results of 
c'issessipente or tests 

]*--'^aluating one ' b. instruction 

rvalnatinQT-curricular mat'irials 

Pretesting^ for individualization 

Using^'standard.i^ed test; -results 

Understand ing^ legal ^ rGqufrements' 
and liabilities of teazling 



14.8 44.0 26.0 13.0 2.2 



16. g 53-. 6 19.8 _2.8'*_2_.0 
.9.^5 34.5 31.8 ^19.0 5.2 



yS^B 46.3 13.6 19.1 4.2 



15.1 45.8 17.1 17.3 4.7 



19.0 49.9 14^6^ 3. . 2 .2^ 
■ ^^-2 '*3j_2^ 22.6 18J._ 4^ 
■13.2 34.9 22.7 24.2 5.0 



^ heading instruQtion 



-». 



29.2 45.9- 18. -9 3. -9 2.0 



- Dealin*g^ with special learning 
problems in regular cl»asses 

Vorkinq with crosj^^cul f iir.>l 
. learnc-r?; * 

Peadmg prof essi^onal journrils 

Professionalism (wbrkshor> par- 
ticipatipn, using pl^o fes.s ipna 1 
30urnals^."particir)atinq in 
professional orq^'inizationn }" 



. ^1 "7 2£. 7 7.2 

13.1 39.1 13.9^ 23,8 _8^2_ 

14. 7 36.6 21.4 18\ 
- ' * * - 

I; 

10. 3 23. 6 17'. 2 34.4 14.5, 

6%2/25.J) 28.0 29.8U1.0 

15.8 38.8 29.6 12. 1 ^ 3.7 
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^ ^ ^ FIRST MAILOUT HETUimS 

. ^ ^ * RESPONSES .TO pPEH ENDED QUESTIONS 

' - jf • ' 



General observatJkn coiranents from Agjriculture, teachers cover, a variety 

: : ' M - ' ' \ ' - • . ' ' 

is^iiar- but no issue was mentioned repeat^ly. _ 

^ ♦ 1975 Respondent— Use more student teaching' centers thit nave a 

. . i deve loping ^^pi:ogr^i^ for those ^tw^^ents who were in' a top^qaality ' ,^ 
% «•< high school -pro^i;^. * > 4 , . " 

* • . . * 1975 'B^sp<^dent - Two ',adcIition^ »,to rankings o^ information form: 

• utilizing. Cime; anO^ionning a mtiftlple tea^ier de^Fartment effectively. 



. i976 Resp6ndervt - A coprse;, dealing with 'some of the lawe of teachers ^ 
and studerits in public schools. , .Where the ^teacher stan^. 

. * 1976 Respondent - .Asking all supervia,ing.,1t:dacher^g||^j||^Rlutely' 

g^iarantee all ^tudwit tochers tfhe oppoftunxty to^^^^rve their 
^ ' ' \ supervising te^ohers in actual teaching j|rituatio4s af minimum of 

three t:i^i§6. - c ^ - ' ^ , \ 

- . ^^fb •RespOTtJmft - X bei^ieve, a t:tfa.cher 'S' fij^ concern shou^'be-to 
* ** his stui^*r1?^ 'A true dedication to them >»ill,, in my bpinxj^, re- \ 
sait in a stron(3er irnore su^^cessf pi program overall.' 

- . ' . • ' ' ' ' ' . ' ^ ' ' ; , ^ 

• 19^4 Res^j^ent Pertiaps the >atd§st thing for a first year tc^^archer 
to 'do is get^rgani^e^ as far as teaching ^and planning and supQt- 
. vising project programs^^ ^ - - 

' ' ■ Jl f 

^ 4 ' 1975 Respondent - Your need 'tp know how to get along with people. 

' ^ ; Cahnc^ teach this / TDUt iji^rm .the ^students no matter how. much they^ 

try you •cann9t* get -along with some because You* cannot dip things the 
, . ^way they want them done. , * 

^1975 Respondent - The ^unmer confere^nce -could 'be summarized into a 
^' /-^ 4-page 'booklet a*nd mailed to* each t>eacher saving tKousands of do^^lars 

1975, Respondent' -*Use ifbre. studen t- to- teacher situation problems 
^ , , • d"ui*ing first 6 we^s, of iDlock J ,Be more 'realistic ! 

> .1975 Respondent - .Einpb^s^ize the importance of being ^ne'^sel^f and 

realize tha\ eVery teacher is-differeSit and uses differer^ me^ans to ; 
accomplish the same ^oaX-^ . ' * - ' ^ 



1/ 



' . jk, 1975 Respondent - To determine what to teach an^* when to tcacrh it. 
' * ♦A'tiev't;ea(^er must evaluate the stqdent and make homo vinits bi'forc* 
' h$ can possibly acl>ieve his'#l^oal. 
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tiRST MAIIiOUT R^jfURNS 



EDCI - Elementary Educat ion * • - • ^ 

General Observations - Cedents .from clemont'ary teachers foil ^'limarHy 
intcf four areak: need * for rftore intensive early "field experience, need for 



gre^atef emphasis on discipline,- n^ed.for a longe^r student^t^aching experience, 



-and ar lifeed for more^ emphasis on readj.ng. Other area^ment iohed more Vthan once^ 



.0 



xnc^dV ^multicultural studies and* special educatlion 

' 19?6 Resp(5ndent - More field experiences as aides, obeervers,^ . ^ 
This is w^ere.yo\4 can l^rh th^ most.- I^fe instruction on main-* / 
taini^ng discipline. ^ - ' . ^ 



4' 



1 - 



. 1976 Respdndent -^/The're needs ta be more work in the*- schools by th^ 
- student? as an aide, observer, and teacher. Also; I belifeve that ra^ny^ 
^ of ^"^the 'courses offered at the graduate level should b§''-i!lcorporate<l'! 
'irito the^' undergraduate level. Th-is would give the prospective teacher 
.'ftr^'of %t\ insight 'into the teaching profession* Courses such as . 
Issues, Educatiph 'should be available to stucfents-'at aia earlier 
trA^ in^the education program.* \ ^ • ^* ' 

1974 Etespondent - Relate coursQ^^w<Jr)9^o the real-life tfeacnmg 

Situation. ^ * V \ 

^ ^ o ^ * / ' 

f9t4 Respondent I phose Englj^sh as my area Qf speciaMzat ion to ^ ' 
help in reading, and I only took one course that reailv)t\elped me. 

^ 1975 Resppndept - Please go into the practical aspects of tests , 
commonly given in Texas schools. 'Keep op the pro:)ects-th€y helpl 
^t a better math course going- the 6n^ I had hasn't h'el^d a bit. 

, Get people into the olassroom as soon as you can and Jet *them know 
that spanking a child does nqt mJlan you've failed as a teacfier. f. 
Keep a strong treading pr(5gr<tm. Also, go Into programs for kids to 

.give. It*s a-fact of life no one even mentions! * 

1975 Respondent - More experience and time ^ for ' student teach ing . 
Getting in a reality situation. Learninc^ t/# discipline a class ^ 
effectively. , , * , 

■ ■ . . - • ^ ' ) 

1976 Respondent - It would t)e of great help if more ^mp)iasis W&re " 
placed on clas'srobm control and a^|J|^£le less on positive rein- " 
forcement. ' 

* •* 1 , ^ 

^ ,*i976 Respondent - Add* undergrad special o^fucation program.,^ Al*^o% 
add c^^urses dea*lin<^ wr^h as seS^i-ng Learning deficieflicies and de- 
v^oping appropriate instriicti<>nal strategies. More emphasis on 
^classroom management and professionalism...,^ 
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Eiyi - Elementary Education (Continued) ' . • • 

^ . 1975 'Respondent - i^^think less ,intrdductjion 'material and micro- 
teaching should be" required and more emphasis on methods couf-sea. 

' ' 197^ Respondent r Need more emphasis o,n teaching readi^ig. What 
I had wa« good^ but» need more. , Need more ins^truction in^open 
CJ.a^sroom teaching. ^I4eed mcj|[j^ student .teaching experience in 
. "small amounts, prior to senior year semester type. 

"** ^ . * > ' - 

. A9'(5 Respondent - 'Send Notices to EDCI students letting them ^ 
' *. kniW exactly what they need to do' to graduate and ge^ their 
^certif io^tG.. , ' ' 

: ^ i : - • ^ — - ■ . ; ^. ^ ^ 

L97fe , Respondent -.^e more specific in areas of what hAppens in 
\ the classroom. Methods courses were very; good! *leed mor«. 

* 1976. RespondeiW: - There needs to be a greater amouat of time . 
spent in the cla^sxoom; some discuss ion^r^eeping reqprds and 

> bocfl^cards. How to give a standardized test\ such as ICRT. 
Also how tc5 handle parent-teacher conferencely . ^ • 

i97j6 Ffespondent - More laij experience within thfe schools*- more 

• than just education block^nd student teaohp.ng. 

^^1975- Rfspondent Bngi:i3h specialieafeion^^hou^ld -hay^ courses one^ 
could use in> elementary school*^ O^j^r than'th^t, the program ^ 

"'1975 Respondent -. There' could neVer be too much field experience.. 
Th-^" ideal schedule would be to have a full year 6f\.student teaching, 
• ' so the student ^(ipuld experience the methods used by the teacher to.^ * 
set the tone nf the cl^issroom for the y^ar.^ Seven weeks of full- 
d^ student teaching wis just hqt ^noyigh . ^ ^ 

Thi 5 .expedience would also give the student, better hrackgrouncj 
in discifU-ite techniques and general classroom management ( most 
importan-t of all, I've foifhd) . • 

Secondly,, the class^ dealing^ with' ^ofessional rights an4 re- 
sponsibilities and pow^ structures tiWihp schools (EDCI fSundationsr 
. * of education) should be saved until latpr) in the de^^re¥ plarl. These 
things have no meanimg until a person i^actually inyolved-.in a sdhool 
situation and is fa(/ed with^ the intricacies of [jower structiwo and 
, ^ politics, ^ . J 

- But, overall, V the be^^t improvelnent I could :>^^f' mAd(^/nn thr f>rf^MU-iin 

wodld be mote, wel l^rgarUzed .f leld •e^pericnr c^^^ ^ \ ^ • 

* 



1976 'Respondent 1) Way^ of obtaining ncod^'^j mot(ri.Us, ?) ,i\,\it\t'U' 
of parentis and how to deal with'tt^m. 
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EDCr - Elementary Education ♦(Continued)^ 



1975 Resp6ri3ent - Less theory 'and more concrete experiences in - 
"^classrooms with* emphaSis^n classroom management ^nd <iisciplii*ie . 

1976 Respondent - I am very proud of the preparation "^SM gav^ 
me for my teaching, position. After getting into my oyn class- 
room, V<5ui>d maoy ,thing5^A^M .has helped wrttT'find ^itya- 

' tions that I've been ^expos^d to, that others fiam other are^s • 
• haye never ^been even ii\troduced -to in their education exper4.ence 
I am.proiid oi w^|ffe'A&M's education department' ha^ .dbne^-for m^- , - 
but -of all th« courses 1" findi^that those spent actQally^ doing 
». things havie^given m^ more prjfceless experience. More cla s4r6<m 
exr^erieh€e would be 

' ' ' ' n r ■ 

1976^est>ondent l^any of the grax3uate level education courses should 
be Qffered at th^iu^fcrgVad levelJ M2tny of these haVe aided me- mych 
more than nxy undergWra' aourses. ^ ' 

Ver^high standards should' also be part of th^ -teacher education 
program - the more required as far as grades, fieldwork and school- 
v^oi:k, the better -prepared the students will be to become teachers; 
/klso It wj.ll eliminate the, ideasthat /people in education are 'there 
^ because it^ is "easy." ' " - ' 



" 1976, Respondent - Hore communication^ More^Q-the-classroom ^-^jraining , 
morfe div.ersifxed staffing,' ^ ^ 

' ' ^ * ' ' \ ' ' 

1974 Respondent - Need reotii^d undergr^d course to teach basics gf ^ 

special education (EMR, Lti, ED, TMR). j ' 



1975 64^ond€;nt - Better stud.ent-prof essor* r'elattonships , less Ph.D. 
candidates - and l^taster 's students teaching the classes' more realistic 
Vifew concerning discipline . * Hardfer grading, in orde£ .to cjuelch the 
.idea that the educatioA department and majors are citrched to p^^ and 
graduate. Addition oT^ program ojt courte to go observe al-l dipf^ren^ 
^•'kihds of sgViooIs (White /• black , urban, ruTal^ clpf^edT- open, eto^ )^ 



^ J^75 Respondent r'-^There needs J^o be lots mor^ work in thqjfield - the 
earlier,- the: better. \ r ^ ' ' 

m ^ * ' . s - ^ 

* 1975* Respondent''*- More concrete, ^hands-on oxp^rif^nco in the cldss- 

yom be-fore student -teaching : Efsj^cially .in maintaining classrcpm 
cpntrrolr^' ■ V • ' * . ^ ^ 

•1975 -Respondent -,.^tter reading preparation - actual skills. Earl^e^ 
^ practice teac^ier efxperience - say. end .q/ sophomore on begihning 3ur^ior 
^*year experiences. ^ . , . . . ' ^ 

* * ' ♦ . * 

1976 Respondent - Earlier involvement work in the schools - More'in^ 
depth study of. area of specialization* - More 'methods courses*. 



• 4 



EDCJ - Element ary Educ ation ^Cont mued) * , * * ^ ^ * 

»• f ' ■ ■ ^ 

^ 1976 Respondent - Some student tcachihq e^rtouldin* dom^ as -.oon 
possible m the program to nelp th% 'student-t^acber undersi^d 
« ♦ * what* it is ^cib^ut early. . . ' ' ^ ' • • * » 

1976 Respondent ,7 ^ou need to yge'^t, the students into* the cxassroocis 
much sooner thax\ ^unipr 6r. sot 1 or year! Might -change a 'l5t of 
students -minds on lOthey'-'re la the- right prtJfession-. ,They need 5 
to experience ' the 'wjj^k ill gs of a classroom before they ' spend S 'years 
of training thee^^fo '^3?Id out what, it's really like. I n^ver had 
the chanae to at:tually teach except m - a 'control led' si tuition - and 
. if wa^ a real shock ahd' disAppdintment to me when I v f inal ly" had* t(> 
v,^6^e. -the real c lassrqqm * sit^iation ' . 

1975 Respondent -•I>^S3 emphasi s on gcunes and qi rrucs ^Itr .the role of 
^teaphi^ng s'ab]ect matter. • ' ' . , 

^ 1975» Respondent - Nkvre realistic ext>eriences m toachf-rs' situa-- 
tions and help with discipline problems.' 

1976. Respohdent, ^ TAMU has very good courses except,, in EDC-I . EDCI 
' courses DO NOT jprepare a teacher. j^or anythang. I find that^^f lea^-t 
- 95% of what I need teach (cfTier than subjoct natter) I am learning 
. now. _ Education courses' are a waste of tine: They are grade point 
•-courses with l.ittle or. no' learning -^lEe. .J think 'teachers shotild 
have a year, long ir\ternship 4,n their Ji^st 30b at a Tower salary 
with intensive superva^sion « I don't b^ei>ieve any education ^:ourso 
away from-the real' cla^ssroom prspares^a beginning teacher for what 
is ^ut -there. -Teacher aide work, visl>{is /to -classes , and even stad- nt 
A teaching does not r*^ally ' p^pare *^yo}4— ^illjf h'lnk the' biggest ^ robi^-'n 
.- 13 rMn<lI»j;ig. disci pi i^no. problems . I ^Hj^t L*jli'-v(^ you will r^^toiv- 
many negativ*:? s'tatements such as mir^^feut, "in talki^pq to ^^^-ior 
** teachers, I find my '^entinients aqreed with'by many if not rno'.*:. 

NOTE:* Th'is t^'acher is not teaching at th^'-lav^l she 
. ■ . was prepared for! ' < ' 

i ' * . ' ' . 

♦ *.»1976 Respondent ih .^-lore actual w^ork with the children' at an carli^^t • 
Stage ih pr^^arat lori . ' , • ^ - 

. 1*97^ ?.ospori,dfjnt - I feel^a course d^^^rig^i*;, -i jf sc i i profv] cm- 
should t^o adder]. AI-^^o, more actual' classroom xporic nee n*:'ed*d. 

1974 Resi ondent I f0el that "ducat4on raaior.^ :houl'l have ^^hrly 



fiolt^ exp£?riprace (at least sopl.omor*^^ year) 



1^1 



^^1975 Pe=^j>ondont - Mu^h more acti^l tf*arhing liV' marc Tnir-r ' • -.jmi i n- { 
, . m ali areas. ^ . ♦ ' ' \ 



E&CX^ - Elementary Education (Continued), ' *, • / 

* * • 197iS Respondent - Needs more in area of discipline ,and what to do ^ 
with the ^l^roblfin child who really Ifas a mental p^6bleni^ : 

'19.74 Respondent - The regular 'teacher 'needs help oa what, to do with 

V the special education ChilcJ in the maiffstrea^, ^ ^ 

1975 Respondent - Teaching' methodc , taught are not use^ ot needed iji 
th^ actual teaching program. No teaching methods yere ' actual,^ 
taug'ht to me *at A&M. X * " ' ^ ^ 

'! ' . - ' - • \' 

1974 Respondent - My Amaf h courses were ver^ good, but; my ma tk methods 
. ' course helped me little, if 6uiy. ' : - 

Microteaching should.be dQj>e before -stiyient' teaching. 

1976 Respondent - Undergraduate special education. ^ ; 

^ « 

1975 RespcAdent - Prepare students morie ^ realistically fot teaching 
'waytt'to be ^ffec^ive that; are npt so demanding of one's person'aL 
time* Ateo, copin^with all- -facets of cieseg-regation. 

19,75 Respondent I*fe«l .that the preparation for#^each^ng that- I 
got ^t TAMU ^s very effective because I was^ able^'jto step in my first 
j^ar and know what I -was doing there. ^ 

1974 rtespondent - Spend more time in actual classrooms.. ,More ai'dc 
^ 'experient:e. - ^ ^ ' . ■ . 

1975: R??spondent - IV mo^^c lassroom exper-ience prior to graduatioh. 
•2) more infc5rmatiQn about the irarious professional orga7\izatAons - 
s TSTA, TCTA, etc". - - ' . ' • * , 

.1975 Respondent - Student teach4.ng should be at least one semester n 
m 'lehgth fes^ tfieory and mc^e praq^cal experience needed. ' ' 

1376 Respondent*- More ^ involvemen^ with rearl teaching situations 
^ i^re expo^re to classroom and children. . . ' 

1975 Respondefit^^More contact/ with real .classroom situations and 
'less college cla5sro6m ^ork, * * . ■ 

fi ' • • • ■ ' "■ , ' . • 

5* JRespondent - Bilingual educati^on or exp>erience xn the classroc>m 
teac^ing' Spanish at elementary level. * V * , ' ^ ' - ' 

V ■ f ' . . • •■ • ■ ■ ; - 

^ 1^76 Respopdent - Need to have more .experAehco with V:\^\k b«'f or<' ^ , 
studenr^^Eeaching. ' Learn to use more materials - whrit j *i av.i j 1 ah M- ,^ ' 
for teachers t^Aise. *• * . , * . ^ 



( 
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EDCI - Elementary Educat io n (Continued)' 



-, • • ■ . ,83 
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1974 Respondent -*Add skills behavior^ need^ foif teac^hiriq irt ^ 
Inner C'ltv v ' ' - \ • ' " ^ 

19^5 Resportd^nt - More early field experience t'o^'^feae question's on^ 

1974 Respondent - 'Have more -onr-the-job trairiirig or exposure., tp a 
classroqm situation rather' th^n Icjctures. ^ - • ' * 

1976 Respondent <- More experiences wi^th the children are needed, uiider 
the guidance of an exce^llent teacher ^element^ry) who has the class- 
room under control A\controlled classroom would be--good*for laboratory 
experiences^. Mbre^^phasis on reading m the* elementary^rades with 
actual experience with tHe chiTdren." Observation of ^ excellent; teaching 
programs . • ; ' ^ . , P ' • 

1974 Re\pon(;ie/t - A course offering* in^54ul ticul turai 'Education. 

1976 Respondent - MbYe m-depth method courses' and Bore Opportunities 
to practice methods learn^^. ' , ^ * • 

• • ' • » ; • ' ■ . > 

1975 Respondent - More * expefiience in the classroom*^ ^No coursea' should 

' be tciken while studf*nt teachiT^g. More instruction -on dealing with 

. discipline problems. . ^ ^ ^ ^ 

1975 Respondent - The methods courses .ne§<i^'t6 be f(i4de. ^re relevant" to 
actual teaching experiences. . ' * • ^ 

1974 Re^pdndent - The program seems to be a lot tnore effective' now. ' ^ 
"•I do*,like seeing thfe student «ides gome' i-'n the classroom during their 
freshman* and Sophomore years. /It will • p'^ovide mare effective teaAhe'rs. 

- ■ " ' " ^ ] . 

1976 Respondent - More m-school expefienc'e soonejr Tiian^ithe senior, 
year. Also,- preparajtic^n -foir more than one grade level. 
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1976 Responoen^^ Students liecd to .sper)d m^^jj ti^ rfo irig - ( a i dt- , sfiKlfnt 
^ teaching, -observing). , ; . More on teacl^^ptuachcr-^dminietrntion/- 
relatipne.'. ' * * . - * \' 

* 1975 Res^pondent -'"I- think*th^ early afield expec^ience is 'fantasticl. 

' . ". ■ - . . i ■ , -U ■ . ■ . 

19,76 Respondent - As much ^«f ield experLence as possible should be- 
^pr6vided.- ^ ' ' . • A 

1975 *Res^ndent - More experience- and^less book work, felt v^Vy 
.adequate book -wise, but there was a lot of pifactixra J', common ^nso 
. experieYices* I kne.w nothang' about. (Example: different standardized ' 
tests used to. establish children's, learning. ) iVish I had 'be^n mjrr- . 
familiar ' with these tests.' ' . 



EDCI - EieitenjDary El'ducation (Continued) ^ . ♦ . . * 



1975 Respondent^ More professors to help students, - smaller classes - 
l^ssfgajme-making 'and. more actual#teaching. * ' . * *U 

^ < • I • ' 

1975 Respondent - The teacher educatiol* program at A&M is sufficieat?f 
however, J don't want to be ji:^t "sufficient" as. a teacher. I teaeh 
7th grade compensatory *stude*i%s^ at a class B school, ar\d I can only - 
give suggestions from my li^tuted exper-iences . " :\ ' ' 

1. El-ementary teachers^mee^d more "haid core"* snibject courses. . , 
\Many will have to teach 'our -o^ their field, such as English majors 
teaching math, history, and ir^the sciences* The "cut and paste" 
classes are a waste.' One jWOiild be more than enough. [ \' 

f 2. We need .more train^g in spotting a learner's t;rouble areas. 
' m any ^ub^ect^and we need tcr^now how to correct these probiem^.in \ 

the classroom. All these' spectialized "resource teachers" fo'r\ouV 
• slower students don.'t alvteys fall frqm the ''sky when .we,, need th^. " 

3. .More , more , more on how to help spot and correct reading dis- 
abilities, and I darti't mean cut and paste games. -These* have their 
* plac^e, l:mt were s^twressed far too mych \r\ my courses. . * ^, 

4: We^-a4JJsii4nrf that ^straight^f rc«n-the-book teac.hijig carl be very^ 
boring but many times the n^w teacher dismisses the imjportiance and 
' help that textbooks arl4 basal- reaUing .books can b6*, even in a 
. ' specialized classroom. We shou^ld know how- to- properly- in t^gr^tetr 
^ a textb^k in a program and jwake it « source of learner interest. 
Overall, I*m -f4i'I|r satisfied with my training. Gig 'Em Aqqies, 
and hang in there ^ ^ *. * . * - ^ * 

197^ R^^f^yndent - A .whole course .o;f disciplined and the reality 'of 
condition^/in^ schools to^ay, Everything I- was taught was very 
idealjustjc. I wa^ in no w^y'^epared for tho real world ot teaching.' 
. Even student teaching did fiot prepare me for my ope %effiester 5th 
-grade class. Also, you *nee^ to em^asize- that jobs ^ are ' jjast not- 
there. I sent out applicatic?ns and; got nothing "for the fall 
seme$ 




19 75 Respondent - SpeciaT*. Education 



i^^T^^'^Re^pondent -'"^^u need more work ift.the classrooip. YiDu rk^d to 
be .more 'practical inst:e^id--^:r^s^heoretical . You nee^much,' much moro' , 
on maintaining dxscipline hnd \lassroom contjrt^l^* . You a,lso neec] to 
be more specific in the subjectyrfr ient^d education. courses Exa'mpfet 
the i;^adin|[ course needs * to* teach yoD how to teacK a ohxM. tO' read 
•pi1on\cs and. sight reading. I am teaching' is^: grai^e, and for^eading^ 
I am having to pely on the tecich,er ' s- inanwa^s , my p^n porsonciT school 
reading bi#kgrbund,* and the books I havo. ' 



- Elementary Education (Continued) ^ ' * * 



1976 llespondent - • * . . 

<1) roor-e classroom observation . • * 



/ 



(2) , stronger reading program . 

(3) . more' on testing and reading ' ^ ' ' , ; 
> (4) more of a specialization in reading : " ' , 

(5) mqpe methQds of teaching • ^ . "-^ • v " 

• , (a) basics - multiplying, dividing, etc. in poor schQ(>l district's 

(b) reading ^ , * J * 

1976 Respondent - Teach' real sitnations and-'dif fdrent situations depending 
on what type of school and environment/ Too many ideal^ situations given: 

* My concern for college profs is' to .teach different problems and 
situations tha£ could arise if teaching in /low-economic apeas. ■ 

I*am teaching in a black priijiary school' and was expegting to teach in i 
an, environment using ray' units, ^cfenters, aind open, free environment* ^ All 
that r learned in»my books ,' classroom participation, and student teaching 
does not help me noW jin my scliool. . ' ' * ^ 

' . Our teachers do obt work tbgeth^r. ,I.use LijSpincott Language De>relop- 
meat and this is the main concern in b;ir program'. My. children, have been 
in school at ,age 4 doing- mucl^ of what I was taught to do in my course and 

student teaching. _ / ^ * - 

My principal 'demands stfructured • c la'ssrocftn- enviror^ent. It is not as 
open and free as'" the courses have tau<^t me or ^en what I may believe, . 
but the mam problem was for me to change all that I ^had us6d f'or A^ar^_ 
and some feelings I have as a teacher as to what a 5-year-old needs, 
^ I. love my teaching/ but there are hard adjustftvents because I was not - 
prepared to apcept that sdme adminis tractors do not agree with fliethods - 
th^t I bave been accustoirted to. . - 

1975 Respondent - More in-class experience. Coursewqrk should be de- 
signed to meet the nee'ds of actual in-class students. 

1^5 "Respondent — Keep u^th^ good work! ' ^ ; . 



FIRST MAILOUT RETURNS 



EDCI - Secondary Kducation 



General^ Observations - Comments from, secondary teachers most frequently ^ 

' \ ' ' « " 

.mentioned the need for earlier fiejd experiences, the need for more work on 

^Hg^pilne, the need for methods coursework in teaching fields, and 'longer 
student teaching experiences. IJie need for^ reading instruction at the secon-*, * 
^ dary level was also ipentiOned by more than 6ne teacher. 

• ^1976 Respondent - M ore basics in En^te^-'^jamatiar and 'rul^s we.re 'not re- . ' 
» viewed. More harsic elements of our fiel?3s! . * ' ^ 

I am teachmg^ lOth grade English m a fairly wel.l-known district. I 
had to study the grammar and spelling so I could teach th^ml We ^rteed 
moire preparationSln these aro^ before^ the cla^room. and. students . r also < 
.have had to read and study JRing techniques. ♦! myself could write put , - 
try to explaiR it to 15, year' oldsl We need more of this* tyj>€ of mstruct'ion 
, j> • ^ #^ 

. 1*975 Respondem?^- Longer* student teachmg'^- mote respdnsibiji ty . Mo^e 
vinft pl^annmg along with less.on plans 1 ' 

1975 RespOHiient - More instruction m maintaini*<5 discipline - real'istic 
(Y<iu can * t teach if you can * t. control) . • . ' 

1974 Respondent - Less emphasis 'on philosophy and introduction to^^^u^ ' 
cat,ion; mo're on methods and ways to teach m the public schoql! 

• 1975 >Rfc'spondent - Get the student teacher out m a cla^sVoom as so^ 
as possible 'so«*whon the mstructoi^staj^rtJ *to discuss all their ice 
• , principles.. aad views, the student wi l^^Ml: able "to weigh all ideas and 
form his own. , ' * 

^1975 Respondent - More realistic programs . NyGGt'" teachers wtio have- ta>^qh^ 
.in i,nner-city schools and haven't been stifled by'*t4^o Tvory towf^rs of • 
college. . ' ^ , * * . 

«1976 Rfisp>ondent - ^ore lieachmg exper ienL<;'e. an^] traininq jn [r^^p^ir i nq ' 
class activities. ■ - r . « . ' ' . 

1^75 Respondent - Studept teachjfng program -rreeds Work; sugqest loi^gor 
observation ' period. . Grading papers is c^.good ^af to, leajro 4^he. .aibi 1 itie<5 
^of a given grade level.' * . ' * ^ / 

Respondent -,Need to prepare teachelrs m both the.ir teaching" ^f lolds. 

/I ' * . ' • ^ ' * 

1975 Respondent -^There need's tc5 ^be course .op "[discipl ine whqre you 

experience 'headlong* discipline problems-'- ^ . / / - ' 




EDCI - Secondary Education (Con.tinued) 

19^^5 Respondent^ -^Mo re emphasis on^tfle middle ^chool. 

1^75 Respondent - Special courses in teaching fields th^t Jrelat^ to what 
tea(5hers wiil be > teaching and not sa much emphasis pn unrelated course^*. 

>^ ^9^6, Respondent'- Need ^re- metj^ods . G^t them in ^t he classroom 

1975 Respondent - Instruction aspects, of cui^tural (Ufferenoes, po(5i? 
school attitudes, methods for discipline^ training . 

1976 Respondent - A course designed to ^t future teachers read and study 
severa^!^>exts being us^'d at Ifefce present; time in their field Tat the\level 
they teachj. Exairtple: ^ 8th grade Eafdi Science text ■ • 

197^^'^^'S^pondent - We tieed more emphasis o|^ leairning theory and develoj^ent 
(PiagetABloom^s Taxonomy, Holberg's 6 stages ... etc .) . We also n^^d. more 
0.eadera)fiip (bourses ooncernina discipline (Reality therapy, .TA, etc.) 

1976 Respondent -;Early field , -experience at secondary educatiop^evcl 

. 4975 Responderj^ - More course work.' related to the teaching of science. 

' \^ r' : 

\ J.973 Respondent - One fyll semester of student teaching.' 

1976 Resaghdent - Teach us how to make grade -i^ooksl Dori*t stress too* 
much 'studrot' individual program; ^ they a-ren't^too effe'ctive. 
» ■ - . - 

, i 1975 . Res{5ondent - Possibly a long student teaching experience d^yid^d by 
a 1-2 week ev^l uat 10a .peric5d . * • ^ . • • ' w • 

\ . ' ^ ' 

1376 Respondents- I now teach in an Mj-ll^^ax^ ^chcol. Most of the 
Philosophies and^ teaching roe^ods- tai^v 'in EDCI 'are Vot, applicable in 
. situation. * They ^eem 'tp. w6r)« paly/|^ .1^ .is an i<^eal classroom/ i.e.; 

selt-disciplmed children in%a* clesk«A'^^fc 20-23^ who* c^u^ read . I ^ j 

' hav^ 7th graders who cannot read' on a Q^d'^'grJide level and who do not know^«; 
•what city, state, or country they liV^'-fn . W^ can never 'do anything 
innovative because I must usually * spdnd time popping, ^screaiming, or 
killing the*kids-who will not behavfie.. My ultimate objectives are' ^) ' 
. hope to have .my. cfhildren reading" and b>fc self -di^sciplmipg themgelV^*s. 

ram not saying' the c6utses in EIXI are bad or not woll-^tauqht , buf 
. most of th^m axe ^ just .not ^applicable to my ki'ds.* Some of ^^o courMc?*, 
sh^^d deal' with the w^y things really are m a cla^^room, not t\u\ way ' 
'they "$houlc3^be . p ' • , ^ * 

•Teaching in a ghetto school^ has helped me realizf.' that i^rcoivinq a 
college education is very\ ver^ speciAly and I feel J.ike "l have rocr^ivod 
the best by graduating from A&M. ^ * % * 



EDCI - Secondary; JEducation (Continued) . - ^ - . r ^ 

^ 1975 ReSpo4dentPX (1) ^Requirement t3D take methods coursed in subject 
.'j^ields. (^. Cai^eful screening of all applicants t6 program; don't lei 

just anyone in, (3) Perhaps add a course exclusively dealing/ with 
I discipline ,-/ Too many lst.--year teapl)ers are-ea^Jer to be well-liked by 
V students and "feacrifice order for popularity.- (4) Higher ^standards for ^ 

entering^ program. Too ^roany people/are ijl it because it^s easy, and' 
^they can't Mo anytJiing else. If we^'are to be oalled "prol^ssionals, " 
our standairas should be raised. * i . % . • 

^: . 1975 Respongfent To train teachers jin area of dxscripline. ^ • . 

1974 Respondent -.Much more preparation is needed in 'areas of ' special iza- 
tion, espe(>i"ally at the. secondary level. Also, students^ in the teacher 
^ education pfrograms should be given the oppSlrtunity to visit several , 
- , varied schoQl and tfeacfiing situatiorjs. My student teaching experience 
was great - or so I thought at^ the time - but it is* nothing Tike the 
•situation I am in now and did little to prepare me. I did not receive 
a realis^tic picture^of t^acfhing math in a 3un4br high school. > Oppor- 
•tunities to liste^l to. teachers in one's area of specialization wduld be ^ 
very beneficial - especially if ' %hat^ teacher were'^ip the same peer group 
•s the EDCI atud^nti ' # - / ^ 



1974 Respondent - Need more ^ field experience 

1976 Respqndent More experience time or, more praqfeical situations 
brought into the plassroom. . *j 

1976 Respondent - More ^pphasi^.on discipline in the classroom. . 



Dilient - Piease add reading 



1925 Raspoilaent - Piease add re to the classes that must be takon by 

. secondary majors.. 

I* cun^ present ly> teaching at a junior high school with Mexican American 
students, the maj^ity^ Many* of these are migrant students. In one of 
, my 7th grade social studies (?laSses, the aver^g<e reading level is 4th grade 
S cial studies requires so much reading, and I do not know how *td help 
these 4th grade readers deal' wit^ th^ material we haye. 

* Secondary ^education majors Should get oiit into classrooms bofore^thoir 
student feaching semester. That semester is priceless bu% so puch more 
happens in a classroom than can be seen in that 6 wei^s period-. * 

1^76 Respondent' Elimination of arfy duplication of skills such as' " 
microteaching. Also - mcike education courses HARDER tp weed out weak 
* students, who SHOULD NOT TEACH. Those of us who are .goqd^ stu(3^nts resent 
the' fact th^t "just ^out anyone" can ma jor. in^ odncatioru^ Besides, weak 
students probably would make weak, inef f'ective, unprepared teachers! 
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EDCI - Secondary Educati on (Continued) ; 

1975 Respondent'- More ^ti'ine .dedicated' t(5 actual student teaching would 
" r- be iyery helpful. ' • 

J - ^ • . ' 

^ " 1975 Respondent - Need fhore preparation in teaching methods on secondary^ 

Jevel. More' teaching experience is needed before ^student teaching, I ^ 
also think- student teaching in Spring- Branch is qkeat,^e^ many_more . 
student teachers showld be sent , there. It wa's ^^.a -very , rewarding .experience 
to student teach at Westchester High, . ' * 

1976 Respondent - Earlier involvement in actual claS^sroom .environment . 
1976 Respondent - xMore realism is needed 

1970 Respondent - Need more methods courses mo^re visual use, lonj^r.' 
student teaching. ' 

1975 Respondent - More in-field experience earlier m the curriculum.* 

19^74 Respondent - Soirve more me^ods courses Should be offered TO under- 
graduates. I would have eeally m^issed ^a lot i/'^ I had not -gone to 
graduate school. So many- get jobs \^M:h only the first. degree an(5 there- 
fore jniss so much. , - * ' • . % 
There should be some -requirement for the students, to get into jDUblic 
^ I school classrooms before the higher -level ' education classes ' ( j u/iior *aad - 
senior). In - th^- classes th^t a|^ tended, discission was always Very 
theoretical, *If I would have known what really went on -in tJ[iose class- 
rooms, tbe»ciLass dincussionS would (ol^^ could) - have been%nore relevant, 
^ In the^^Uni ver SI ty" classroom, I 'ofterf s^ai,d l' would reac^' and', respond in 
^ one way i)ut now that I ain a 'teacher, I very rarely respond in the way 

that I said I would. ' J . ^ ^ - * 

1975 Respondent - The workbooks ^id paperbacks used in my education' courses 
have served as great ^ resource ^exts. The only thrng I found' lacking is m- 
. formation on reading. The Fry Readability Graphs ajre nic^, but teaching 
in a junior high 'I have foi^hd^many students still' haVo* difficulty xn 
reading. ^ least *one course m basic readj.ng should be taught' on "thr? ^ 
secondary level . . • " ' • 

The sensitivity* training that was r'eq^ired F felt was h waste of timo. 

_ 1974 Respondent - (1) Secondai^y social studies methods, ^2) Problems m 
i||j^line, ' • ' • , * 



di 

1974 Respondei^s-^ 1 think a littlo, time should bn sp«nt warning r>r pro- 
■* pairing fq^ture teachers ab^ut *extra-curricular<-'3cti.vitios. 

: . > • ' ^ , • ' ■ . ' . ^ ' . 

. ' ' • 4* ' - ^ ' . ■ > 
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EDCI . - S^econdary Education (Cbntinued) 

1975 Respondent, Early exposure 'to the ac^^ual cl^sroom. situation . 
Teacher -aidea- and classroom ^^^it^ation/ Iyengar m^croteaching . 

•"^975 Resp>bnde|>t - Teacher • trainees need more direcjt experience- in 
'dealing with students,, i.e., disc^ipl^ne, teaching- methods, etfc.,' 

1972 Re-spoRdei^t>- More OIJ.T. ^r^ prospective tea<^ers, particularly ' ^ 
^ an field beting trained for. In science, m<^e tecliniques. training . ' 

'1975 Respondent - More preparation^ m special fields. Moire- ij^t^ruction 
from professors who have had public school experience in administration 
and teaching. . - - ' . - - . ^ 

1976 Respondent - More courses ort discipline and student- tfeacher contact 
EDCI - - Not Teaching 



' Respondent -v Of the ; 12 Se^esl^ Hours ^aken at TAMU, I did a lot 

of . busy work which 1 have not applied ^in, the classroom and ^doubt^ tfiat 
•I ever wilk^, ^ / . ^ - 



^ 



FIRST MAILOIIT RETURNS 



liPE 



General Obse^rvat jorfs ~ Two Individuals responded to the open-tended 

* ^ . ^ 

items on the HPE -questionnaire, Patteras or trends cannot .be discerned 

• *' - ^ * 

from such d limited number of responses. 

1976 'Respondent - In my aginlon,' less- time needs to' be spent on ob^ 
j'ectives, I'esson plans, EDCI 444, and more on resources and niain- / 
streaming, (never heard of it till I taught) and more emphasis on 
material presentation and >?5s<^et5? of methods to^^^e^sed in the class- 
room. I received good methoa^courses in P.Ei but not in education. 
I must teach in a health classroom and possibly biology cXassroohi, ,^ 
and I have rto preparation. \ ' ^ > ' " 

1974 Respondent - This ques-tionnaire*^ all well and fine; however, 
this questionnaire will never be a real answer to the problems that 
will face a first y.ear teacher. The methods . ... are fine in a 
college environine/it but they are not at all adequate to teach classes 
of 60-100 7th graders. I felt that t^ie professors did not give me 
a realistic look at education . • The coaching classes in the 
P. E. , curriculum when I was at A&M were (sic j ' overcro^e«l and should 
be made into 3 hour courses. When I was there at A&M the administration 
wanted to Create teachers who would te^ch ^physical education.. In 
the process of doing this the department neglected a very important 
part of a physical education £eacher*s' (sic) job and that 18 coaching. 
In a great deal of school districts an- individual's (sic) coaching 
record is a 'top priority in obtaining a job and a student coming out 
of A&M's department is at^a disadvantage in that respect. 



I 
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RESPONSES TO- OPENiEWDED, QUESTIONS - SECOND MAILOUT 



EDCl - Elfementary Education 



1975 Respondent - More reading courses sT^ould be required.,as w^ll as LLD 
course. AU teachers should l^e aware of a listening learning disability 
in* a child. ^ • . . • , . ' 



1975 Respondent - Longer perio4 for student teachers. Elementary professors'^ 
neejd to out in the real world of education mqre' often. They beqome too 
idelalistft. ^ * . • * 



1974\Respondent - Prepare teachers for real teaching experience. The type , 
of teaching done at A&M i^ for the ideal .classroom sltuatipn. This does not 
work for the ones who teach'in very poor districts.^ I have, only had 4 white 
children in* the 3 years I've taught. * My schools have all beqn very poor. 
At the present, I 'eve'n have to buy butcher 'paper for my ^ull'tetin boards,. • 
I have no material to work with. Not even a mapl 



1975 .Respondent 
experience* 



Course on discipline or classroom management; more in-clas^room 



1975 Respondent - More teachers like 



1975 Res^anderrt - I believed my early, expediences within school distri/ts was 
,very beneficial. MosJ: coursework was very beneficial also.- These th/ngs 

co,uld be improved, however: 

(1)- more knowledge of testing. and how to use^results. Ev^n teacher- 
made tests should be more fully discussed , 
' ' \ ^{2}. more knowledge of all professional groups could be yery hefpVul 
(3) legal requirements and liabil-itj^ should be'dlscusse 
J4) *mgjpe jdiscussion of importance of ^ood t^acher-teaofner and 
^ ' ' teacher-administrator relationships ' . / *^ 

(5) more help in how' to individualize for the slow'J^arner and the 
gifted child " 

1976 Respondent '-.The professors need to become more aw^re 6f the public school 
classrooms; their needs, scope, problems, and requirements/ Lectures need to 
be organized with definite gaals, objectives, and purpose/. Most of the 
material I received in lectures was irrelevant and poorT/,presented. 



The fOther professors were horriblj f examples of teitchtMs 
1n the way they lepturejd, prepared for class, scope o/'knowledge, interest, - * 
relevancy, .organization, etc. The Teacher Education- ^roc|ram at TAMU needs 
become relevant and: organized. The Image of the' pro/essors 1s very important 
as they attempt to train rtew teachers. They should/be informed and living 
^ examples of how to t)each. 



1975 Respondertt - fhe preparation I received at TANU gave me marty advantages 

in my employment as\.an elementary scHool teacher. All courses'Ii-ve 'taken, I ^ 
.have drawn on for sources to help me Jn my classroom. I have even given ideas 

to much Older, more experienced teachers, just from what I've learned Jn EDCi; 
^l\\e effectiveness of the program Is- very important to me, and it has made a 

dif/erence in my teaching career. I wouldn't change anything about the- program 

because it is very effective^ 

r / • - ># 

1975 Respondent - Before choosing a teaching field I feel a student should know 

more about^an elementary* school* s curriculum schedi^les. For example, the class 

I taught as a student teacher had PE onl^ once a week. In the schools I have 

substituted in had a teacher's aide to teach PE, and I-h^ve had veryx little 

^opportunity to use my special traiirjng, and,, in fact, from what J ittle ext^erience 

I have had in teaching, I have learned that I would prefer to have specialized 

in social studies . * ' . ^ - 

I Si so^ felt inadequate when a child comes to me with a personal prob-lem, '* 

and I was not prepared for the kind of problems they have. ' y 

197?' Respondent z More emphasis on reading. An area of specialization in 
reading^ is desper>ately needed. ^ . ' ' ' ^ 

1975 Respondent - -ffie kindergartens at ^ •sh9uld not be used for 

^tudent teachers. ' The experience^was awful - poor teachers, etc. 

1976 Respondent;>- Fewer methods courses; more field experience (interns at 
schools instea'dtof 6 weeks) (sic) 

1974 Respondent - A. home economics andychlld development (combined) program, I 
feel would round oiut the education program; morer cjassroom experience! 

* 

1975 , Respondent - I feel that the overall education^ program at TAMU is very 
good. I was well-prepared to begip teaching.. 

J976 Respondent - There ^snould be less busy work. . * 

1975 Respondent - Tbe instructors need* to teach with a practical cl^sroomnn • 
mind and not an ideal one 11 * " 

1975 Respondent - Change .in philosophy of teaching held by professors; more 

readiri^ courses; undergr^ads required LLI^courses and methods course in language * 

^rts; course^ In elementary majors requisites which^ prepare 'him to teach in 
middle schools. » ' . . ^ ' • * 

1975 Respondent - V\dd courses on special learning disability ch1]dren who'aro 
man nst reamed;^ more information on discipline methods and on legal liabilities - 
.especially in* Texas. " . - . . ' . - 

1976 Respondent - More classroom obser,vation as freshmen - more one-to-one 
experience in student-teacher re^latfonships. 

Not enough feedback* from university supervisor during student teaching. 
* ' ^ 

1976 .Respondent - More time for microteaching and student teaching. 

1 Respondent - The whole education department. i 



J976 Respondent - More practical *experierKes; irpre A. V. instruction. 

1976 Respondent - More reading and avai lable /a'dvisors. ^ 

197^ Respondent - More prepar-ation in discipline* with 25 students. A&M did 
not ..prepare me for the number of problems you haVe to handle all at once. 

1976 Respondent - More class room 'experience. ' * 

1976 Respondent - A&M is great on leti^ing pre-teachers go into the public schools 
an(^ experience whiit its like to be a/teacher, -but I think some of the professors 
would benefit.also by going back ir^e the classrooms themselves. . '* 

1975 Respprfdent - My early field yeyperiehce was poorly organized, and I really 
didn't get to do aide work. 1 f^Vped in a library with no student contact. 

1976 Respondent - I am a^THle/l^Math teacher, and nc^ i wish T had had nior6 
than 3 hours oi math methods .//i a do a lot of screening of studeqts. ^ When -it 
dame to interj^reting tests aficf scores in a cumulative folder - what a blank I 
Wha^t wds STEA? How do you /r^erpret'an SRA map af a student? Could some of 
this be incorporated in th/ymethods Courses?* ^ ' * . ^ 

« / / • * " ^ 

1976 Respondent - The coj/tent ^n some of the methods courses. * n 



1976 l^e^ponden't - MoreyWrk in 
weak areas and finding ways to 



1976 Respcmdent 
situations. 



classrooms and with children evaluating a child's 

improve them. . ' 

ft 



Moyrff Classroom time from fre^bman year should be in te^iching; 



1975 Respondent -,^ySny courses J:oward Completion o"^ (degree were mainly concerned* ' 
with "making proj^As" v^hich is time-consuming. ''I believe more problems* icourses • 
could be useful yforr individual ne^eds. ^ • : ^ 

1975 Respondent: / Full semester student teaching; better professd^rs especially 
in elementary /rath and reading. 

1976 Respondeat - Longer per4od of student teaching in 3 or. 4 different grades. 
1975 Respoiyl^nt - 'Course on^classroom control and management. 

1975 Respohjient - Longer internship^ - more supeVvislon^in the field. 
1973 Respondent - More, time in actual classroom s^uationl 

y975 Resfpondent - Mo^e emphasis on REAChlNG ski lis, .specialproblems, individualized 
vs. reaping groups. >^ * ' ^ - • * 

1975 Respondent - More practical classroom learning - qot the ideal. ' 

' — . ^ 

19X5 Respondent - Less idealism; ^^ducation students need to knoK the real problems 
and eychievements of teac+ling in.publ,ic school's* today ^! ^ 



1976 Respondent - Ot^anization - only the secretary knpws what's, going on. 
Everyone shoalcj be required to have at least, one cpurse an, EPSY 320. 

1974 Respondent Make it a 5-year program. Students should spend 1 year as 
a student teacher. , \ * - ^ 

]973 ResfJondent - Mori teacher involvement at schools. 

1976, Respondent - More early field experience. Microteaching should be experienced 
with school age children; not fel low' classmates . 

1976 R$sponde^it - More- (earTy) introduction to'the class as aides or observ^icO — — 
How to'handle - actual discipline problems. How to individualize your teaching. • 

1975 Respondent - I am at a wonderful school that fits in b.eautifully with the 
philosophy taught at A&M.^ I do feel, howefer, that I developed this superior - 
philosophy . in my early childhood courses and , from working 

'at A&M rresbyterian Day School T Therefore, the people, who 
did not receive this training were not as wtfUvprepared. I feel that the 
selection of cooperating teachers should* definitely be more carefully screened.. 

1975' Respondent - Make, methods courses' more meafningful. Teach A&M stucjents ^ 
how to teach elementary students practical ideas. Deal with subjects actually 
taught in elementary school . 

1976 Respondent - Add cblirp- on discipline and learning problems. , 

1975 -Respondent - "There should be morfe information on what exactly is^ taught on 
each^grade level. More students should be required to Wke more materials*- ^ 
and teacher aids for each subject. Less work on -objecti ves 'and "book work" 
and more en actually teaching. ^ • 

1975 Respondent * Better organization and communication between student teachers 
and 'Supervisors . • Cut out mi croteachiog and spend more time in the classroom ! 
Work; on more discipline ! Get more graduate courses to the Houston area. \ 
Rec|uire 6;hours on Reading Methods J nstead of 3.. This is THE MOST important / 
aspect of the pr1mar,y elementary experience. * * ' ' 

Deal ragre with, the hyperactive, emotionally disturbed child. More than the 
average number in the average classroom fit this grpup (SIC).. I .was unprepared 
fort suicidal tendencies, neurosis, and abase . Dick, Jane, 'and Sally .do not , 
exist in 'Houston. Have mou^e observing field experience's. ^\ie need to watch qood 
teachers more before trying to become one ourselves • . - - ^ . *j 



RESPONSES TO OPEN ENDED QUESTIONS - SECOND MAILOUT ■ 



EDCl - Secondary Education 



. Respondent - Le^s on objectives; wore on ^discipline; .students need to 

^be introduced to the classroom earlier in the program. ^ • 

• ' * It ^ 



1974 Respo^ideht - Need more effective ways 'to handle discipline problems. More 
education in clerical work of schools and teacher-administrator -relationships. ♦ 

1975 Respondent - I would* he^? loved to have had a methods , course in biology. 

1973 Respondent - Get down to basics and g^t rid of a lot of the objectives 
crap. A teache/^ can have objectives in mind, bu't not| so much of the detail 
being placed on the writing of objectives. \ - 

'More emphasis relating to students as individual human beings. The best 
part of my coursework was microteaching. ' ' * 

Of course, ;in theatre, a ]ot of the things riearned in EDCl courses* ' 
just don ' t fit. 

1975 Respondent - More methods an-d mcre actual training in discipline procedures. 

1976 Respondent - Studeat teaching^- nibre cooperation between A&M and field 
personnel. 

^975 Respondent - Something that corresponds to neal situations - nameTy 
discipline problems. Also-all the objective jurfk is junki 

1976 Respondent ^More practical teaching and less^emphasis on learning objectives 

1975 Responde/it - Earlier.fijeld experience with mqre than ^equate supervising 
teachers ! I had a poor example to follow. . . " 

1976 Respondent ^ T+iere needs to be more, emphasis in discipline and ^ess on. 
-objectives. , • - \ 

""^1375 Respondent '/ Unfortunately^, the student teaching por'tic^^had'me instructing 
in. geo'graphy which I onrly had a basic knowledge of. ^ ^ * 

1975 Respondeat - Methods of discipline shoyld be^heavil^ emphasized 1 It is / 
impossible to teach anything when one has to spend all his/her^ fime trying, to' 
control behavior- - > . ' ' ' ^ \ ^ ^ '\ 

1976 Respondent^-, Let those planni^w to teach be* exposed to the Classroom 

earlier than student teaching, • ^ V 

.... \ ' ' 



/1974 Respondent'- Mdre "realism'^ nee'dS. to'be^lncludedin all EDCl courses. 

1975' Respondent - I think that A&M is doin^ a very adequate job of\preparing 
teachers from the few courses^ that I- took. . -> 



ERIC 



• ^ ' ' ' / . " • ' ^ ' • 

1974 Responderrt - More persofHal,. f1 rst-hand ^experience with* actual teaching^ v 
real students not bookworfe; 'u, 

1975 ReSTDondent - More^ch^ti^e tK) observe early in tf>e program. More experience 
in'handlin-g di-sdpline problems. 

197&* Respondent - More prep^rajio/i in teaching fields. 

1975 Respondent - I think more preparation is needed in the specific 'teachi;ig 
fields, i.e., more instruction of practical application.' I also feel that the. 
Introductory EDCI courses '^re of * 1 i ttle^or no use. I also think the hiistory 
and philosophy cours'e is not ileeded. Emphasize practica^ application. 

1974 Respondent - Two semesters of teaching in major field rather "^han 2 . 
methods courts. 

1975 Respondent - Mor€ experience for secgndary teachers in their Becbnd field* 

1974 Respondent - Classroom managemer^t of facilities, 

1975 Respondent - More field woHc on the secondary level before stu^dent teaching 
Poss4bly just to observe classroom teachers'. - * k' < ' 

1972 Respondent - I am sure the orogram has changed since I graduated. The 
student 'needs more practical ex^rience in real-life situations.- -'Th^ textbook 
situations are not .adequate to prepare anyone for what it's like working in * 
t+ie fiejd. - ^ ' - 

1975 Respondent - More experience in the classroom before student teaching. 

1976 Respondent - My math, courses were too advanced.', I needed more methods 
classes. ' - ^ . ^ ■ ■ ' 

1975 Respondent - Need more instruction in reading. Secondary teachers, 
especiajly tngltsh, need cpursework in reading instruction. 

1976 Respendent - More early exposure Xo the classroom be fore actual student 
teaching, ' - ' ^ . ■ ^ - . 

1976 Respondent: - More emphasis on discipline ! . • 

-1976 Respondent -^A student needs to do as much in-classroom experidnce 'ds 
possible before he gets out on his own,^. 

1975 'Respondent - Required methods course for each teaching field. More 
practical day-to-day useful hiats for real-to-life •occurrency, discipline, 
grading. • ; , " j . 

Uess busy work and mo^. actual, real' si tuations . * * • . 

Differences. in junior highland high school'age kids. 

I V^as not an, education major and had very little' help and cormnuni- 
Z*^*' cation in completing my certification. 

1975 Responcjent - Many teachers in different situations and at different schools 
should be observed. . .' . . '• ' 
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^1974 Respondervt - Ma/enfmore difficult to becon^e a teacher. I taught one 
year and saw tffat teacher quality is no're than p5oor. ,This is not just a TAMU 

• problem. • It seenis prevalent across the state. (I base my cdnments f^oin niy 
experience in a very v/ejl respected -school district.) 

. 1976^Respond€nt - More methods courses in the a^eas of speciarlization should 
be added. Students should also have fnone opportuni tiejs to practice using 
different types of. media. Perhaps this co^ld'be accomplished by increasing . 
the number of micro-lessons each person does. , ' 

1975 Respondent - Either longer -student teaching or more responsibilities so 
the-beginners will know what it is really like.^ , 

1976 Respondent - Methods in teaching basic English; more classroom management 
courses : , ' , ^ T 

Respondent - Too much time was spent on* individualized instruction whew , 



it is-^ almost impossible to. implement in the normal classroom. 

1975 Respondent - Students need to/be In the public schools working with 
experienced teachers every semester for 4 years. Quit teaching all .that 
worthless theory and concentrate on practical matters. ' ■ 

1976 Respondent - More class cbntrpl-discipline informsition. In comparison 
with other young teachers here, my preparation was excellent. 

1976 Respondent - Better screening of student teacher supervisors. Theicise of 
objectives is far, far overemphajsized in A&M program . - * , • 

1972 Respondent - In the secondary education'part , tinere needs to be more field 
work before actual student teaching. * . 

1975 Respondent - More-expei^enced personnel . / ^. , ' - 

.1976 Respondent - Psychiatric counseling to*better p'repare students for the 
drudgery of-ihitting a typewriter 8 hours per day after 4 years "of college. 

1974 Respondent - Teacher aide experience; audio-visual machllfe instruction; 
expanded mi c rote aching. . 

' 1976 Respondent - There' needs to be courses involving: , ^ ' 

{1) teaching in the affective domain. ^ * ' * • 

' (2) public relations/comnuni ty 

(3) how to keep a low profile - - " * 

(4) how to manipulate actoinistrators • • 

(5) .impress upon students "in education the use of dipToniagy, praise, . 
and positive reinforcement 

.(6) extensive development of unit and "packet" plans ^ 
(7) courses in l.iSteriing t.b the student's message 

1975 Respondent - Many of these categories are difficult to respond Co bof.au^.f!, 
although I believe certaio-skills to be-necessary, I dp not b'elieve that ft 

. is the responsibility 6i an educational program to- teach them t6 us. ExafflpTe: 
."Teacher-teacher relationships" - It is our job to learn How to interact with 




x)ther people. • j . • • * - ^ - ^ 

Re{' ''Evaluating one's instruction" - A teacher that is at all sens/tivi 
to his Srtudents will be aware of how .well is being understodd. He-should no 
need an outsider to record hi's eye movements to kanow ff he is 'agttiiig his 
inessage across. , / \ i 

, Re: "Reading instr^jctign" -.Not. aTl -teachers' afe trained to be reading' 
teachers, so I cannot criticize the education department for failing/to teach, 
me 'reading instruction. * . \ ^ 

Added to .the teacher education :program^t TAMU should be a note of realism. 
The* program assumed that ^IJ students would really like to learn if dnly given 
the opportuni ty; and, if not, they would ad^ipt their, behavior in order to 
receive teacher*s praise. Unfortunately, thi s' att.itude w^ a myth at, the school 
yrtiere I taught, though I ain sure it is true, elsewh'er^. Not only was the 
teacher not admired, he was actually lookeddown upon to the point that praise 
by a teacher was a souiTce of '-^shame. ^ ^ ' • 

Parents and peers had made education seem undesirable, but they had'jgiven 
the students positive reinforcement for other activities so that the students 
were'not starved for attention. They ^1? fulfilled in other ways, so there 
was usually no big gap for a 'teacher to fill.^ • * 

Many Texas* Educators visited our school, and they, w&re so -Qut of touch that 
when \ tried io describe trfie school 's problems they tl)ought we were dealing with • 
a groJp of precocious s*wlents that were bored with the simpl ici tie^' of 8th grade 
science. ... / . « * ^ , 

V Everyone said they understood things were different 

*in underpri veleged areas, but they could offer no ideas on how to handle thim' . 
typfe of student. Only (one profefsso r) tried 1;o.give us real answers; at the very 
least he helped*us.to think of our own answers by. presenting several alternatives. 
He effectively utilized case stulies or his personal experiences to bring thfese . 
opti ons to 1 ight. V ; - 

I would suggest that the type of student I have mentioned above be considered^ 
when discussing tne virtues of behavior modif fcatiqn with future teachers. 

Also, you must concentrate more on classroom control.' Almost all the student^ 
teachers I know had a bad experience with that aspect of teaching. Nothing can ^ 
be learned if there is no discipline. Everything else we learn'at A&M is 
negated withaut it. . ^ 

It might help to discuss with future teachers the fact that discipl irrary 
acts taken , against a student of. another race are often mi sinterpreted .by the *^ 
student.'s parents (the student himself knows the truth) as racist. Legal questions 
deserve some attentic)n as well. 

I had a very good teaching ^perience; it might have been much worse if 
. . . r know the books helped some people, but to me 

they were almost .total ly valueless. Microteachi^ng was yejry helpful. 

1974 Respondent - Discipline is the major problem mos,t teachers face .in today's 
public schools, ^any^of the students are unmotivated and simply do not care 
about school. They are in school only because they are too young to quit. The 
motivational techniques which I learned in college do not apply to many cases 
which I have encountered. In very few classrooms does one encCHjnter the "ideal 
situation" which we learned of in the clasjsVobm. Instead we face many students 
who are rude, abusive (to both the teacher and fellow students), and immature 
{compared tjuothers their age). 

^ The iiacKer-to-be does not encounter these problems in student teaching- 
(at least IVlidn't). I feel that it would be extremely beneficial tq all 
education majors if a dourse were available which was structured €ol&ly around. ^ . 
discipline in today^s public schoojs^^ • ^ . . / 



Respondent Less philosophy; more InstructjiDn and practice -in handling 
hormal classroom situation^. Much of the instruction*! received did not relate 
to what goes on in- the reaj classroom;^ ^ %' ' • . ^ . - 
; Discipline, and its impocipnce to^'effecti ve teaching/al though nor a 
problem at our qWn schools cannot be overstre'^sed. * » • 

The TAMU education program sends .prospecti ve teacher?.' into the school world 
with a gleam in their eyes, ready to solve all the problems, and this. is 
basically good. However, many of the older teachers t-hey will gome into cotitact 
^.with'are very se'% in their ways, and will resist ariy change in*thetr schools- - 
even necessary ones. New tethers should be aware of this,' ahd should be 
dis'creet and tactful when '.initiating chan^s^ ; 

Basically,, I feel that A^iM teacher program is one of the best, and I 
am FM^oud to have gone through it. ' ^ 

1976 .Respondent -.1 taught 2 classes of -senior government, 1 junior ecoRomics, 
and 3 freshman geography for 4 months in Lexington. I commuted 46 miles eachj 

■^y. I quit" in December. Please stress to future teachers to maintain 
distance (atti tudinal ) between themselves and' the kidsr Stress the. importa||ce 

'of discipline, not letting ^the kids get away with anything at all > ^Gi^ve thenr 
a finger and th^ey tiSke'a hand. And of counse; do^ nort smi le, yet maintain a^ 
sense of humor. Though I had an excellent student teaching experience, (my • 
supervising' teacher made me work like a dog) when in the classroom on my own,*^ 
I let discipline get piit of-hand. Please stress the abov^* arnd save others 
the misery I went through. (If you need a what-not-to-do speaker some evetjing^' 
let me know. ) * * \ - ^ 



